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1 ABOUT THIS INVESTMENT PLAN 

1.1 Purpose & Audience 

This plan has been developed by the Universal College of Learning (UCOL) in 
response to the request from the Tertiary Education Commission (TEC).   

This plan is based on the TEC Plan Guidance for 2017-2018, as well as the Gazette 
Notice 05 May 2016 and other guidance information supplied to date.  

It outlines how UCOL’s investment approach supports the Tertiary Education Strategy. 

1.2 Structure 

This plan contains the information required by Section 159P of the Education Act. It 
explains: 

 UCOL’s mission and role 

 UCOL’s contribution to the six priorities of the Tertiary Education Strategy  

 UCOL’s stakeholders and how we are addressing their needs 

 UCOL’s programmes and activities 

 Outcomes and measures 

Some of this information is explained in more detail elsewhere so references are 
provided when appropriate. 

1.3 Contact Information 

UCOL welcomes ongoing collaborative dialogue to support the development of this 
investment plan. Our primary contact is: 

Leeza Boyce Chief Executive 

06-952-7040 / 021 837 115   l.boyce@ucol.ac.nz 
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2 MISSION AND ROLE 

2.1 Our Region 

UCOL operates across the South Taranaki, Ruapehu, Whanganui, Rangitikei, 
Palmerston North, Manawatū, Tararua, Horowhenua, Masterton, Carterton and 
South Wairarapa regions. UCOL is the only Polytechnic and Institute of Technology 
with physical campuses servicing these regions. Our three campuses are located in 
the city centres of Whanganui, Palmerston North and Masterton. UCOL also has a 
smaller campus in Auckland. In August 2016, approximately 5,000 students were 
enrolled at UCOL and divided across the campuses as follows: 

 Palmerston North: 3,400 

 Levin: 80 

 Whanganui: 1,000 

 Taumarunui: 30 

 Masterton: 500 

 Auckland: 25 

The communities across our region include 13 iwi and are widely dispersed. The 2013 
census showed that UCOL’s region has a significant youthful Māori population under 
25 (25% compared to 21% nationally), and Pasifika formed 5% of our regional 
population (compared to 11% nationally)1. 

A higher-than-national percentage of people aged 15 or over have no educational 
qualification (29% compared to 21% nationally), and this increases to 39% for those 
who identify as Māori. However, the level of educational achievement is steadily 
improving for secondary school students in our region. In 2015, 80% of school leavers 
aged under 18 in our region had NCEA L2 or better, compared to 74% in 2011 
(although this is still short of the Better Public Services Target of >85%).  

UCOL works actively with secondary schools in our region to provide a smooth 
secondary-tertiary transition pathway. Our Youth Guarantee scheme and U-Skills 
Trades Academy are extremely successful and are oversubscribed. We also work 
closely with Māori and Pasifika communities in our region, and are partners with Te 
Puna Mātauranga o Whanganui - the Whanganui Iwi Education Authority. We are 
involved in the Māori Pasifika Trades Training Consortium in Whanganui with Te 
Puna, the Whanganui District Council and the Pasifika community. 

                                                                        
1 Statistics New Zealand. (2013). Ethnic group (grouped total responses) by age and 
sex, 2001, 2006, and 2013 Censuses. Retrieved from 
http://nzdotstat.stats.govt.nz/wbos/Index.aspx# 

2.2 Our Mission and Role 

UCOL is a high performing tertiary education institute that plays a vital role in 
increasing educational outcomes in our region.  

Our vision, mission, and goals are defined in our Strategic Story that charts our 
pathway from 2015 to 2018. It defines our goals and outcomes which align strongly 
with the six priorities of the Tertiary Education Strategy, and is underpinned by a suite 
of KPIs to measure progress. 

As outlined in our Strategic Story, UCOL’s mission is to “develop great graduates who 
make a difference wherever they work in the world”. This mission supports our vision 
“to inspire students, businesses, and communities to succeed”. 

Below is a summary of UCOL’s Strategic Story 2015-2018: 
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2.3 How We Will Achieve Our Mission 

UCOL is committed to a policy of continuous improvement in order to achieve our 
strategic goals. In 2015 we identified opportunities available to us to ensure we 
continue to be a high performing tertiary education institute. 

A number of changes have been made to take advantage of these opportunities, and 
improve the structure of our organisation at the senior management team level and 
within Faculties and Student Success. 

Improvements have been made over the last 18 months to lift performance, improve 
quality, student success rates, customer satisfaction levels, and revenue growth. 
These improvements included: 

Opportunities for parts of our organisation, and some roles within these, to be more 
focussed on student success similar to other tertiary providers. 

All UCOL students receiving a consistent “customer” experience. 

Increased student recruitment, both domestic and international. 

Building on the improvements made since 2011 in academic quality, particularly for 
course completion rates compared to other tertiary providers. 

The new organisational structure provides a more streamlined, consistent, and 
cohesive management structure, with five business groups which report directly into 
the CE and three Faculties. 

UCOL as a Preferred Provider of Learning 

Our mix of provision (MoP) reflects our target student volumes, and has been 
developed to provide flexibility to adapt to multiple external factors. These include:  

 Our regional demography.  

 The needs of our key stakeholders. 

 Potential growth areas in our regional economy, particularly, but not exclusively, 
those key areas identified in the Manawatū-Whanganui Regional Growth Study. 

 Developments in technology that offer a variety of new teaching methods. 

 A government focus on investment decisions that achieve value for money. 

 The increasing globalisation in education, particularly at tertiary level.  

                                                                        
2 Infometrics. (2016). Infometrics Portal. Retrieved from 
http://portal.infometrics.co.nz/ 

UCOL’s strong relationships with our key stakeholders allows us to better understand 
their different needs and priorities. This knowledge is informing our programme 
planning to make it responsive, relevant, and sustainable. 

We already offer a wide range of Certificate, Diploma, and Degree programmes. We 
offer programmes that: 

 align to 30 of the 50 largest employing industries in Manawatū including the 
Health Care, Aged Care, Agriculture, Hospitality and Catering, and Construction 
industries that are in the top 15 employing groups2; 

 align to three of the top five Industries which created most jobs 2005-2015 in the 
Manawatū; Health Care; Public Administration; and Professional, Scientific and 
Technical Services2; 

 align to 30 of the 50 largest employing industries in Whanganui including the 
Health Care, Aged Care, Hospitality and Catering, and Construction industries 
that are in the top 15 employing groups2; 

 align to four of the top five Industries which created most jobs 2005-2015 in the 
Whanganui region; Health Care; Public Administration; Professional, Scientific 
and Technical Services; and Arts and Recreation Services2; 

 align to 29 of the 50 largest employing industries in the Wairarapa including the 
Health Care, Aged Care, Agriculture; Hospitality and Catering, and Construction 
industries that are in the top 10 employing groups2; and 

 align to four of the top five Industries which created most jobs 2005-2015 in the 
Wairarapa region; Health Care; Education and Training; Professional, Scientific 
and Technical Services; and Accommodation and Food Services2. 

We also offer foundation programmes for students with no qualifications and NEETs, 
providing a pathway back to further education and training, and leading to better 
employment prospects.  

In 2015, 70% of our programmes included work placement or similar industry 
experience. We aim to continue to increase the work placement or project element in 
our programmes in 2017. 

Our Students Succeed 

Our range of targeted and personalised student support services has contributed to 
an increase in student retention rates and course completion rates. We have achieved 
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a steady increase in qualification completion rates for all students at all levels since 
2013.  

 

All SAC 
Students 

2013 2014 2015 Increase over 
Period 

Course 
Completion 

76% 75% 79% +3% 

Qualification 
Completion 

65% 67% 74% +9% 

 

Under the leadership of the Council and the new Chief Executive, we continued to 
focus on course completions in 2015. We were determined that there would be an 
improvement on both 2013 and 2014, and we successfully achieved this goal. While 
there were many mechanisms and tools we used to facilitate the improvement, the 
main driver was a relentless focus from the leadership team on educational 
achievement across the organisation. In particular, we: 

 introduced ‘Transition Coordinators’ into certificate level 1 to 4 programmes to 
focus on and assist students not attending class or struggling with coursework 
and assessments (Level 1 to 4 is where we achieved our most significant 
improvement); 

 continued the Te Atakura relationships-based learning programme in key course 
areas; 

 focused on and talked about education outcomes in all of our leadership forums; 

 worked toward reporting in-year to UCOL Council the predicted 2015 
completion rate, which required regular course by course conversations and 
results compilation throughout the organisation; 

 expanded the Health Science faculty ‘student progress’ tool to the other two 
faculties. The tool uses a traffic light system which tracks and requires a 
response to students that have some risk of not passing (Orange) and a 
moderate to high risk of failure (Red); and 

 operationalised new monthly Faculty Boards of Educational Improvement (FBEI) 
meetings which replaced Faculty Boards of Studies. These FBEI meetings were 
strongly focused on improving educational performance and self-assessments 
through each programme. 

The UCOL academic teams responded to the relentless focus on educational 
achievement, and the outcome was a 2015 course completion rate that for the first 
time in UCOL’s history is likely to be at or very close to the ITP sector average. 

Our aim is to continue these positive trends, and assist our region to meet the 
Government’s Better Public Services targets in 2017 of over 85% of 18 year olds 
achieving NCEA L2 (or equivalent), and over 55% of 25-34 year olds achieving L4. 

We Collaborate with Key Stakeholders 

UCOL collaborates constructively with other tertiary providers and is a founding 
member of the TANZ e-Campus. This initiative was launched in May to trial a new 
delivery model for tertiary education. This collaboration between UCOL, the Ara 
Institute of Canterbury, Otago Polytechnic, Nelson Marlborough Institute of 
Technology, and the Eastern Institute of Technology enables each member to offer 
first-rate online education opportunities to students across New Zealand. 

UCOL offers four programmes in partnership with the Open Polytechnic on its 
Whanganui and Masterton campuses. Students studying on these distance 
programmes have full access to UCOL facilities and support, and receive specialist 
tutorial assistance on a weekly basis. 

The Horowhenua Learning Centre in Levin and UCOL have a successful relationship 
offering respective programmes at corresponding campuses, and this Investment 
Plan signals a strengthening of that relationship. 

In collaboration with Te Puna Mātauranga o Whanganui, the Whanganui District 
Council and Pasifika Vision Forum Charitable Trust, UCOL contributed to a successful 
MPTT proposal to TEC in 2015, and continues to work as part of the Consortia 
delivering programmes to the Māori and Pasifika community in Whanganui in 2016. 

We are a High Performing Tertiary Institute 

UCOLs EER is due to take place in late October, early November 2016. Over the past 
year UCOL has undertaken two Internal Evaluation and Reviews (IERs) using an 
external assurance provider.  

The first IER was undertaken in June 2015 and identified opportunities to understand 
the value of graduate outcomes, continuing to focus on Māori achievement, aligning 
student support services, and strengthening performance management systems. 

The second IER occurred in May 2016 and noted the progress the organisation had 
made from the previous year. The opportunities identified in the second IER focused 
on how and to whom the organisation reported data, refining admission processes for 
level 1 to 4 students, and further incorporating NCEA Level 1 Literacy and Numeracy 
requirements in curriculum. 
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We have picked up these recommendations and other feedback in the IER and are 
incorporating the feedback into our activities as we work toward our second EER. 

UCOL has maintained a low risk rating in the TEC TEIFM Financial Performance 
Assessment - Financial Monitoring Framework (FMF) since the 2009 Financial Year. 
Our three year forward projections indicate a continuation of this low risk rating. 
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3 CONTRIBUTION TO GOVERNMENT PRIORITIES 

3.1 Meeting the Six Priorities of the TES 

UCOL’s Priority Commitments and activities to meet the six priorities of the Tertiary 
Education Strategy are included as an Appendix to this plan. Additional commentary 
is provided here. 

3.2 Priority 1 - Delivering Skills for Industry 

Overall, the UCOL region has a variable low-speed economy and a very low level of 
job creation. The recent MBIE Manawatū-Whanganui Growth Study 2015 concluded 
that our region has an abundance of under-utilised resources – both people and 
physical resources. It identified growth in tourism and visitor services, agri-business, 
construction, food innovation, health care, and social assistance and aged care as 
areas of potential growth in our region. This is supported by the various Local and 
Regional Council’s Long Term Plans, which show the local economies are based on 
agriculture and associated primary processing, forestry, health care and social 
assistance amongst other things. 

Increasing productivity and adding value, particularly in the sheep and beef, dairy, and 
tourism sectors will provide opportunities to lift the region’s economic performance. 
This includes lifting Māori economic performance to help achieve the goals of the 
Crown-Māori Economic Growth Partnership: He kai kei aku ringa, by fully realising 
Māori assets and capabilities. Two significant Treaty settlements were reached in 
2015 (the Whanganui River settlement and the Rangitāne in the Manawatū), 
providing these iwi with new opportunities for economic empowerment.  

As a leading tertiary provider within the region, we play an important role in delivering 
graduates with the relevant skills to drive regional and national growth. Staying and 
working in our region is important to a number of our graduates, but we also 
recognise that many of our graduates study with us with the intention of taking their 
new skills out of region. We work collaboratively with multiple stakeholders including 
iwi and local businesses across the region, to identify growth areas that are 
constrained by skill shortages so that we can develop specific programmes to meet 
these needs. 

As a result of our stakeholder engagement, we plan to increase the number of EFTS in 
programmes linked to the Primary Industries. In 2016 we have developed or expanded 
a suite of programmes focused on the Primary sector, particularly Organic Primary 
Production (L3 and L4) and Agribusiness Management (L4 and L5). Our increased 
provision in Apiculture (L3 and L4) is captured in the SAC L3 & L4 Competitive bid.  

In addition, we have commenced a National Certificate in Tourism (Level 3) in 
Whanganui in Semester Two to support the economic aspirations of that community. 

Government and industry stakeholders have also identified a national need to develop 
the trades workforce, and provide higher levels of training to develop supervisory and 
management skills. Therefore we plan to increase the number of EFTS in engineering 
and construction. In 2017 we will be offering a L3 Certificate in Electrical Engineering, 
a new L4 Certificate in Construction Related Trades (Management), and a new L5 
Certificate in Construction Related Trades (Main Contract Supervisor). A new L5 
Certificate in Mechanical Engineering (Advanced) is planned for 2020. Planned 
increases in enrolments into our Applied Management degree will also assist in 
meeting the need for supervisory and management skills. 

We are also increasing the number of places in our L4 Certificate in Cookery to help 
cater for the rapid growth in the tourism and hospitality sector. 

3.3 Priority 2: Getting At-risk Young People into a Career  

UCOL’s Youth Guarantee (YG) scheme is very successful as shown by an increased 
demand for places and increased completion rates: 

 

Youth 
Guarantee 

2013 2014 2015 Increase over 
Period 

Course 
Completion 

73% 80% 84% +11% 

Qualification 
Completion 

64% 77% 78% +14% 

 

YG includes an enrolled programme of study that follows a vocational pathway, 
leading to further programmes of study or an apprenticeship/employment. The YG 
quota continues to be easily filled with over 180 EFTS in 2016, leaving a demand for 
further places which are currently being met under SAC funding.  

Our U-Skills Trades Academy is equally successful. Student numbers are almost at 
funded places including an additional 50 places provided by the MoE for 2016. We are 
working on reshuffling programmes to provide wider mix of provision in the coming 
years. Our aspiration is to hold the additional 50 places in 2017, and expand the range 
of offerings to encourage participation related to a wider range of interests. 

Education-to-employment pathways are available for students in our U-Skills Trades 
Academy and YG scheme, and UCOL actively works with local industry sectors and 
businesses to better promote career opportunities for young people. UCOL has 
established a number of vocational pathways in creative industries, primary 
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industries, service industries, social and community services, manufacturing and 
technology, and construction and infrastructure.  

Due to the success of the U-Skills Trades Academy, we have received feedback that a 
greater number of Year 12 students are returning to school for Year 13. To support 
these students, and others interested in transitioning to full-time study at UCOL, we 
will offer a suite of 3+2 programmes (3 weekdays at school and 2 weekdays at UCOL). 
This will expand our mix of provision within the secondary-tertiary transition space. 

Within this transition space in 2016 we successfully filled an additional 50 places in the 
U-Skills Trades Academy specifically for Māori/Pasifika students working towards 
NCEA Level 2. This has increased our engagement with full immersion secondary 
schools. Through these relationships we continue to adjust and review our 
programmes to ensure we meet the needs of all students - including our Māori and 
Pasifika students. 

3.4 Priority 3: Boosting Achievement of Māori and Pasifika 

In 2015, our student base included 29% Māori students and 6% Pasifika students. We 
have successfully over-achieved our goals of parity of participation3, and are moving 
closer to achieving parity for course completion rates with 71% of Māori students 
completing their courses, up from 65% in 2014. Course completion rates for our 
Pasifika learners also rose by 2% to 76%. The biggest improvement was achieved by 
students in our Faculty of Engineering and Applied Technologies.  

 

Māori SAC 
Students 

2013 2014 2015 Increase over 
Period 

Course 
Completion 

67% 65% 71% +4% 

Qualification 
Completion 

54% 56% 66% +12% 

 

We have a dedicated Director Māori, to act as Matua Kaiwhakahaere, and have 
implemented various strategies to improve the quality of teaching and support for 
Māori and Pasifika students. 

                                                                        
3 Māori are 20% of the UCOL region and Pasifika 3%. 
4 As the educational performance data is sourced across different intake years, there has been 
no adjustment made for any other impact, for example differences between student cohorts 

 Our biggest commitment is the Te Atakura initiative, introduced in 2013. It is based on 
the kaupapa/principles of the Te Kotahitanga program and focusses on relationship-
based learning. Te Atakura plays a major role in developing cultural awareness and 
responsiveness across our academic staff.  

Programmes ‘enter’ the Te Atakura initiative through negotiation by the Executive 
Dean with the Te Atakura Lead Coach. All lecturers in a programme are required to 
participate. The initiative has been active since 2013 and some programmes have 
been in the initiative for three years.  

Initial analysis of student Course Completion Improvement data for Te Atakura 
programmes shows the most improvement is occurring for Māori students (compared 
to Non-Māori). 

However, the data also shows that Te Atakura brings improvements for all students in 
programmes involved in the initiative. The greatest improvement occurs when the 
programme has been in the Te Atakura initiative past the first year, as staff are more 
comfortable in changing and improving their practice.  

 

 Course Completion Improvement Comparison4 

 Group 2013-2014 2014-2015 

Average 
Te Atakura 0.5% 9.2% 

Non-Te Atakura -1.8% 6.5% 

    

Average 

Te Atakura Non-Maori U25 5.2% 6.6% 

Te Atakura Maori U25 -3.4% 11.9% 

Te Atakura Maori Over 25 -8.3% 11.9% 

Te Atakura Non-Maori Over 25 4.5% 6.4% 

Te Atakura All 4.8% 7.1% 

  

(gender, age, previous educational achievement), and no weighting of data related to 
proportion of Māori to non-Maori student numbers. 
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Average 

Non-Te Atakura Non-Maori U25 -0.8% 4.1% 

Non-Te Atakura Maori U25 -3.6% 6.8% 

Non-Te Atakura Maori Over 25 -1.8% 5.3% 

Non-Te Atakura Non-Maori Over 25 -1.7% 2.5% 

Non-Te Atakura All -1.1% 3.5% 

 

A 2016 Framework for Te Atakura is included in the Appendices. 

 

All UCOL staff have access to relevant professional development, such as Ako 
Aotearoa workshops. 

We constantly evaluate the findings from external Māori research and use these to 
inform UCOL Māori strategies and initiatives. For example, our new Māori education 
strategy Te Waka Hourua is being developed from a Te Ao Māori perspective to make 
our teaching practices even more responsive to the needs of our Māori and Pasifika 
students. It includes a more comprehensive implementation of Mātauranga Māori, 
within UCOL programme design and delivery. In addition, we are consulting with Iwi 
over our Iwi Engagement Policy which is intended to maintain and enhance regular 
engagement with Iwi, with the aim of improving educational outcomes for Māori 
learners. 

Our Korero (Admissions) initiative was introduced in 2015. Māori and Pasifika students 
are invited to participate before starting L1-L4 programmes, to review their tertiary 
study plans and educational/vocational pathways. We plan to expand this initiative to 
first year students on degree programmes in 2017. We also have a 0.5 specific support 
role for Pasifika students.  

We have developed strong relationships with prominent iwi across our region (Ngāti 
Kahungunu, Rangitāne (Wairarapa and Manawatū), and Whanganui iwi) and are 
growing our relationship with others including Ngā Wairiki, Ngāti Rangi, Tuwharetoa, 
Maniapoto, Ngāti Apa, Ngā Rauru and Ngāti Raukawa. We are also increasing the 
level of engagement with the Pasifika community. 

We collaborate with numerous stakeholders to support the secondary-tertiary 
transition. These include regional iwi in Manawatū, Wairarapa, Whanganui and 
Taumarunui, Te Tihi Whānau Ora collective, Highbury Whānau Centre, Pasifika 
Community Advisory Group, StartMe youth transition agency, the Pasifika 

                                                                        
5 either currently have NCALNE or are working towards the qualification 

community, Kauwhata Marae, Tokorangi, Aorangi, and various local social support 
agencies. We also work with Te Puna Mātauranga o Whanganui and participate in the 
Ngāti Kahungunu ki Wairarapa Education Strategy, Te Maripi Tuatini Rangatahi 
Scholarship programme, and 100% SWEET (a Whanganui regional initiative to align 
all agencies and education groups). 

Our involvement as a consortia member of the Whanganui Māori & Pasifika Trades 
Training programme (MPTT) initiative encourages Māori and Pasifika NEETs into 
education and employment, with a focus on meeting the needs of the primary 
industry and construction sectors. It uses an inclusive model where community 
groups, tertiary education providers, and employers work together to offer a 
wraparound service that supports students through their training and into 
employment. Our existing Kauwhata Marae-based Certificate in Vocational Skills will 
also be expanded to other campuses.  

Earlier this year, we also started a proactive strategy with the Manawatū Māori 
Business Forum (Te Au Pakihi) to encourage more Māori students into business and 
management, medical imaging, nursing, and IT-related programmes. 

3.5 Priority 4: Improving Adult Literacy & Numeracy  

In 2016 UCOL met the participation rate requirements in Assessment 1 receiving 90% 
and Assessment 2 50%. 

 

Students needing to improve their literacy and numeracy are classified as priority 
learners in the Tertiary Education Strategy. The redefined UCOL 2016 Literacy and 
Numeracy Improvement Strategy enhances opportunities for UCOL students through 
improved literacy and numeracy skills. 

Students with low literacy and numeracy skills, as identified through the Literacy and 
Numeracy for Adults Assessments Tool (LNAAT), will continue to be increasingly 
more successful in completing L1 and L2 programmes. This will lead to higher level 
studies, employment, or enhanced employment opportunities.  

At present UCOL’s focus is on lifting literacy and numeracy at L1 and L2 but with more 
school leavers achieving NCEA L2, and ITOs listing NZ qualifications starting at L3, 
this focus will shift as students entering directly into Level 3 programmes. In addition, 
some new NZ qualifications in the mix of provision at L3 and above have identified 
specific language, literacy, and numeracy graduate outcomes which must be met.  

UCOL’s NCALNCE staff completion rate is 86%5.  Providing academic staff 
development to improve skills in managing the increased complexity of curriculum, 
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teaching and learning across more mixed literacy and numeracy abilities within 
student cohorts is a priority commitment for 2017 and 2018. This impact is also 
informing the curriculum of the National Certificate in Adult Literacy and Numeracy 
Education (Vocational) L5.   

UCOL student recruitment and support services have a particular emphasis on ‘right 
student, right programme’, early intervention in student participation lapses, Māori 
and Pasifika students, lifting literacy and numeracy, and Certificate Level 
programmes. This is being consolidated through 2017/2018. 

Blended delivery and increasing use of educational technology to support teaching 
and learning in the next two years will also enhance student improvements in literacy 
and numeracy, by providing access to tools and activities for L&N learning at times 
more suited to the pace of an individual.  

In addition to the above, we are making a bid for the Refugee English Fund for 2017. 
We are currently delivering the NZ Certificate in English Language to 10 Refugee 
students, and we would like to see future refugee students supported by the Refugee 
English Fund. 

3.6 Priority 5: Strengthening Research-based Institutions 

UCOL has worked to develop the Institutions’ research profile in 2015. Along with the 
appointment of the Executive Director, Education and Applied Research, UCOL has 
refreshed its Research Strategy for 2016-2018. All Faculties have developed research 
plans that have enabled Faculties to promote and reinforce the purpose of Research. 

The Institution continues to value research and the contribution research makes to 
educational outcomes for students. Throughout 2015 UCOL staff conducted a range 
of research activities including conference presentations, publications, awards and 
exhibitions. 

Creating a research and knowledge transfer culture at UCOL is focussed on informing 
teaching and learning across our programmes. Although this is mandated under the 
Education Act for degree level programmes we are taking a broader institutional 
approach, as our research and knowledge transfer activities will extend across some 
sub-degree level programmes.  

We are developing approaches to ensure that UCOL research time and funds are 
invested in areas aligned to UCOL programmes and specialisations. For example, we 
aim to expand and strengthen external connections and collaboration in areas such as 
nursing, medical imaging, applied business management, applied science, ICT, and 
creative industries. This will enable us to better align our programmes with industry 
and stakeholder requirements. 

Precedents have already been established through our work around Clinical Exercise 
Physiology and the U-Kinetics Te Huinga Waiora Centre, collaboration with Canon on 

photography in Palmerston North and Auckland, and work with our Nursing 
Simulation Centre. 

The focus will be on enhancing staff capability by fostering innovative and creative 
research that has direct application to professional or industry practices. We are 
currently identifying our strengths in knowledge and technology transfer, and 
finalising processes to build the capability of our staff in this area. In 2017 UCOL is 
planning to implement a Research Output Management System (ROMS) to capture 
and track Research and Knowledge Transfer activity. 

These activities will improve our research and knowledge transfer culture over the 
next few years, and will position UCOL for a possible PBRF application in the next 
funding round. 

3.7 Priority 6: Growing International Linkages  

We are making UCOL increasingly attractive to international students by widening 
our choice of programmes to better meet their needs, increasing the speed of our 
response to queries from international agents and students, and reducing the time 
taken to complete the enrolment process. 

The number of international student applications in 2016 has already exceeded our 
baseline targets, and the number of enrolments and conversion rates are both close to 
target. Last year we exceeded our target for international student enrolments. 

We are working with Education New Zealand, which is promoting the regions to 
potential international students through its Regional Partnership Programme. We also 
contributed to the development of an International Education Strategy for both the 
Whanganui and Manawatū regions, which were launched earlier this year. 

UCOL works actively with local Councils to promote our region, and supported the 
Mayors of Whanganui and Palmerston North during their visit to China in September 
2015.  

As a leading institution for international students, UCOL was one of only five 
Institutes of Technology chosen to participate in Immigration New Zealand’s Pathway 
Visa pilot study.   

Historically UCOL’s international students have been recruited through agents who 
are paid a commission for each student successfully enrolled at UCOL. In 2016 the 
Pathway Visa Scheme will be used to enable Chinese students to study English 
Language in their home country (delivered by UCOL contractors), then continue with 
an enrolment in the New Zealand Certificate in English Language. Upon attaining an 
IELTS score of 6, then enrol in a Bachelor of ICT or Bachelor of Business at UCOL. 

In future UCOL plans to deliver transnational programmes and qualifications with 
offshore providers, through forming alliances that will support brand profile and 
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enrolment pipeline. NZQA has Offshore Programme Delivery Rules which guide this 
activity, with specific rules relating to programme design and delivery; offshore 
relationships; formal agreements with offshore partner organisations; resources; 
assessment and moderation; academic and other staff; student support and 
complaints; student information; fee refunds and closures and quality assurance and 
management. An example of offshore delivery may be UCOL’s Bachelor of Exercise 
and Sports Science being delivered by Shanghai University of Science and Technology 
in response to the requirement for China’s national athletes to be degree qualified 
with capability in public event management. Shanghai has positioned itself as the 
sporting capital of China and we are currently exploring how we might work with 
Shanghai University to qualify students.  



 
UCOL Investment Plan 2017-2018 
for the Tertiary Education Commission 
 

 

 

14 

4 ADDRESSING THE NEEDS OF STAKEHOLDERS 

4.1 Identifying our Stakeholders’ Needs 

In broad terms, our key stakeholders include: 

 Local and central government agencies (particularly TEC and the eleven local 
authorities within our region) 

 Local iwi and the Whanganui Iwi Education Authority (Te Puna Mātauranga o 
Whanganui) 

 Local communities, including Pasifika 

 Local and regional industries and employers 

 Regional business support agencies (such as Economic Development Agencies 
and Chambers of Commerce) 

 Secondary schools in our region, particularly those involved with the secondary 
to tertiary transition programmes such as Youth Academies, Youth Guarantee, 
work experience, and those linked to Te Puna 

 UCOL staff and students, and UCOL Council.  

One of the four goals within our Strategic Story is to “collaborate with key stakeholders 
to find unique solutions and mutually beneficial outcomes”. 

 In April 2015 we implemented our Stakeholder Engagement Framework 2015 – 2018 to 
capture, share, and coordinate all stakeholder engagement activities across UCOL. It 
provides staff with easy access to an up-to-date engagement history for each 
stakeholder and enables us to deploy our resources far more effectively as it 
eliminates duplication of effort.  

The effectiveness of this framework will be further increased by our Contact 
Relationship Management system, Pātaka Kōrero (a place of storage), which is 
undergoing a major upgrade that will be complete by the end of 2016. We will use 
Pātaka Kōrero to capture and show information about our interactions with all of our 
stakeholders, students, and alumni in a consistent and useable manner.  

Consolidating our knowledge is helping us to better understand the context and scope 
of stakeholder engagement that occurs across UCOL.  

4.2 How Stakeholder Engagement is Changing our Mix of Provision 

The Stakeholder Engagement Framework has increased and formalised our level of 
stakeholder engagement, enabling us to work closely with our key stakeholders and 
better understand their long-term plans and requirements.  

This, along with relevant information such as the recent MBIE Manawatū-Whanganui 
Growth Study 2015 and Statistics New Zealand, gives us a good understanding of 

potential areas for regional growth and, critically, enables us to adjust our mix of 
provision in response.  

Our intent is to further increase the connection between education and employment 
in our region by providing work-ready graduates with the relevant skills to meet the 
needs of our industry and business stakeholders. The commentaries provided in 
Sections 3.1 to 3.6 explain how stakeholder feedback is influencing our programme 
planning. 

4.3 Reporting to Stakeholders on Progress 

Our Stakeholder Engagement Framework contains a Stakeholder Analysis Tool. UCOL 
staff use this tool to identify different stakeholder groups, their level of interest and 
interaction with UCOL, and it guides the appropriate level of engagement and 
feedback with that stakeholder (to Inform, or Consult, or Collaborate, or Partner). 

 UCOL informs stakeholders through mechanisms like the Whanganui Campus 
Newsletter in 2015, and regular eNewsletters from the Palmerston North 
Hospitality Team informing stakeholders of Ambitions Restaurant 
options. Newsletters to stakeholders have for the main part been put on hold in 
2016 while we put our efforts into establishing the new CRM system, which will 
give a more professional and managed approach to stakeholder newsletters, as 
well as trackable reporting. UCOL also informs stakeholders through emails, 
verbal discussions, involvement in community groups, through our website, 
social media and newspaper articles.  

 Consulting means that we inform, listen to and acknowledge the stakeholder’s 
concerns and aspirations, and provide feedback on how their input influenced 
our decision. Examples include participation in industry advisory groups and 
industry panels.  

All of UCOL’s pre-degree programmes have, or are about to be, changed to the 
new NZ Certificate and Diplomas. The qualification development process is 
stakeholder led and driven by graduate outcomes, and UCOL has engaged with 
a wide number of industry groups on this basis.  In addition, a new Industry 
engagement policy has been prepared. A specific example of how we engage 
with industry around programme design and delivery is our new Apiculture 
programme suite. This was done on the basis of engagement with regional 
beekeepers and employers, and with the newly launched Manawatu-Whanganui 
Regional Growth Study, giving UCOL a clear steer on where to offer this 
programme, and how we should deliver it in partnership with industry. 

 Collaborating means that we look to the stakeholder for advice and innovation in 
formulating solutions, and incorporate their advice and recommendations into 
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our decisions to the maximum extent possible. This results in agreements of 
mutual or direct benefit to UCOL and its stakeholders.  

UCOL, the Whanganui District Council and Te Puna Mātauranga o Whanganui 
have formed a Whanganui Collaborative Group for the collective purpose of 
nurturing tertiary provision for the health, wellbeing and prosperity of the 
Whanganui community.  This group takes a collective approach to forming 
solutions and effectively connects community leaders, iwi, education 
stakeholders and national influencers.  One outcome of this collaboration in 
2016 is the progression of Māori and Pasifika Trades Training in Whanganui. 

A second example is UCOL’s collaborative approach to working with secondary 
schools in the Region in the secondary/tertiary transition space, particularly in 
relation to UCOL’s Trades Academy U-Skills, youth guarantee and new models 
of delivery options such as 3+2.  UCOL is a top performer in this space. 

 Partnering means that we look to the stakeholder for advice in formulating 
mutually beneficial solutions, and incorporate advice and recommendations into 
the decisions to the maximum extent possible. This has often resulted in formal 
MoU including partnering arrangements with mutual business benefits.  

UCOL’s formal arrangements with DHBs in the Region around clinical 
placements for students have evolved to the point where in 2016 senior UCOL 
staff were invited to participate in MidCentral DHB strategic planning 
workshops, and also a new multi-agency initiative to look at the potential to 
reinvigorate clinical models. UCOL is a partner in the Tertiary Accord of New 
Zealand (TANZ), and more recently the TANZ eCampus initiative to deliver 
online programmes for workplace learners wanting to extend their job 
prospects.  UCOL has formal agreements in place with key iwi organisations 
Kahungunu ki Wairarapa, Tanenuiarangi Manawatu Inc, and Te Puna 
Mātauranga o Whanganui. In 2016 UCOL formed a new international partnership 
with the School of Electronics and Technology of Dongguan (SETD) in China, 
reflecting UCOL’s longer term objectives of contributing to the learning and 
developmental needs of China, and supporting Education New Zealand’s goals 
to grow international education. New partnerships are being developed with the 
Horowhenua Learning Centre, taking a joint approach to tertiary education in a 
developing economy. 

After identifying the stakeholder and appropriate level of engagement and feedback, 
staff use the Engagement Action Plan tool to guide UCOL interaction with that 
stakeholder. This plan also explains why the relationship is important, and defines 
how success will be measured and who is responsible for managing the relationship. 

Different stakeholder groups are managed by different organisational tiers within 
UCOL, using appropriate levels of engagement and activities. Full details are given in 
the Stakeholder Engagement Framework 2015 – 2018. 
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5 PROGRAMMES AND ACTIVITIES 

5.1 Mix of Provision 

The Mix of Provision (MoP) template, attached in the Appendix, illustrates the 
programmes and activities planned for 2017 and 2018. In the summary the MoP 
provides: 

 

 2014 
Actual 

2015 
Actual 

2016 
Forecast 

2017  
MoP 

2018  
MoP 

EFTS 2,702 2,683 2,656 2,651 2,700 

Funding $23,839 $24,007 $23,720 $24,028 $24,522 

 

As identified elsewhere in this plan, stakeholder feedback (including industry and local 
Governments) identified growth in  tourism and visitor services, agri-business, 
construction, food innovation, health care and social assistance and aged care as 
potential areas of growth in our regions. UCOL currently works closely with all 
Councils in its region, including Mayors and Economic Development Agencies, such as 
Whanganui and Partners (an agency of Whanganui District Council) and the Central 
Economic Development Agency (and agency of the Manawatū and Palmerston North 
district Councils).  

However, the Mix of Provision provided reflects the types of skills and the quantity 
required in UCOL’s regions. A key part of developing successful graduates is access to 
work placement and for some qualifications within the Mix of Provision (such as 
Medical Imaging) supply is limited on an annual basis due to availability of 
placements.  

In terms of enrolments for 2016, the number of enrolled students will be at a three 
year high (including International, Māori, Pasifika and U25 students). 

For 2017 we are forecasting that student numbers will increase in SAC Level 3+ by 
approximately 100 EFTS. The associated increase in SAC funding of approximately 
$1.1 million will move the funding utilisation to 101.2%, with a further forecast 
increase of 40 EFTS in 2018 taking utilisation to 103.3% of the funding provided. The 
main drivers for these increased EFTS in 2017 and 2018 are the Māori & Pasifika 
Trades Training programme (only recently introduced and therefore still building 
numbers), the new 3+2 schools initiative, and increased employment opportunities 
driving student interest in Construction, Primary Industries, Trades and Engineering. 

 

The Horowhenua District Council has recognised that a significant amount of growth 
in their region due to the completion of the Transmission Gully and Kapiti Expressway 
roading projects and other stimulants noted in the Manawatū-Whanganui Regional 
Growth Study and Accelerate 25 Economic Action Plan. UCOL has an important part 
to play in ensuring there is a suitability skilled workforce to allow for this growth. As a 
consequence, we are in strategic discussions with the Horowhenua Learning Centre 
Trust Board (HLC) based in Levin about significantly strengthening the relationship 
between the two organisations. While the form of this relationship is not yet resolved 
it is likely to include a number of key elements, notably: 

 A medium to long term commitment; 

 A mutual governance model that reflects the commitment; 

 Shared resources in delivery of programmes; 

 Dual branding and publications; 

 Mutual investment in infrastructure; 

As a result of the strengthened relationship UCOL expects to significantly increase the 
number of EFTS delivered in the Horowhenua region in 2017 and 2018 and the MoP 
allows for that increase. 

We intend strengthen and deepen our relationships with other providers throughout 
our regions where the parties are willing, and it is beneficial to the communities we 
serve and to both organisations. 

 

5.2 Subcontracting Register 

A Subcontracting Register is provided in the Appendix. 

 

6 OUTCOMES AND MEASURES 

6.1 Educational Performance Indicators  

A notable achievement for stakeholders and students was UCOL’s very successful 
2015 EPI results where UCOL performed above the sector average for Qualification 
Completions, Student progress to Higher Level Study and Students Retained in 
Study, and at the sector average for Successful Course Completions. 
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UCOL’s suite of Educational Performance Indicators (EPIs)6 are set out below: 

All L3+ SAC 
Students 

2014 
Actual 

2015 
Actual 

2016 
Projection 

2017 
Proposed 

2018 
Proposed 

Course 
Completion 

76% 79% 80% 80% 80% 

Qualification 
Completion 

68% 75% 75% 76% 76% 

Progression 
 

40% 41% 41% 41% 41% 

Retention 
 

75% 76% 76% 77% 78% 

Māori L3+ 
SAC  

2014 
Actual 

2015 
Actual 

2016 
Projection 

2017 
Proposed 

2018 
Proposed 

Course 
Completion 

66% 72% 73% 74% 76% 

Qualification 
Completion 

56% 66% 67% 68% 69% 

Progression 
 

38% 39% 39% 39% 39% 

Retention 
 

69% 68% 68% 69% 70% 

Participation 
 

27% 27% 27% 28% 28% 

Pasifika L3+ 
SAC  

2014 
Actual 

2015 
Actual 

2016 
Projection 

2017 
Proposed 

2018 
Proposed 

Course 
Completion 

74% 76% 76% 77% 78% 

Qualification 
Completion 

49% 74% 74% 74% 74% 

                                                                        
6 Actual results for 2014 and 2015 may differ from previously published results due to 
the exclusion of Level 1 and 2 results and updates to data through the SDR process. 

Progression 
 

38% 37% 37% 37% 37% 

Retention 
 

63% 72% 72% 73% 74% 

Participation 
 

5% 6% 6% 6% 6% 

Under-25 L3+ 
SAC  

2014 
Actual 

2015 
Actual 

2016 
Projection 

2017 
Proposed 

2018 
Proposed 

Course 
Completion 

75% 79% 79% 80% 80% 

Qualification 
Completion 

63% 70% 70% 71% 71% 

Participation 
 

58% 57% 57% 58% 58% 

 

6.2 Capital Asset Management  

UCOL has a ‘live’ Capital Asset Management Plan (CAM) and undertakes regular 
Review of Capital Asset Management Systems and Processes as required by TEC. 

The current CAM indicates that UCOL has sufficient capacity to accommodate 
expected EFTS over the next period and therefore there are no plans for significant 
capital expenditure to increase capacity. This is supported by our Capital Intentions 
Template. 

The CAM describes the key challenge for UCOL over the next period is to re-purpose 
spaces to accommodate changes in course content, delivery and demand. Re-
purposing space is particularly challenging for specialist spaces identified in the Mix of 
Provision such as agri-business, construction, food innovation, health care and social 
assistance and aged care. 

UCOLs capital expenditure will be focused on the re-purposing activities over the 
period of this plan. 
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7 APPENDIX 

This Appendix contains the following UCOL documents: 

1. TES Priority Commitments Template 

2. UCOL TEO-Self-Assessment-Template 

3. Mix of Provision Template  

4. Mix of Provision for Youth Guarantee 

5. New Zealand Qualifications Framework  

6. Educational Performance Indicators  

7. Educational Performance Indicators for Youth Guarantee 

8. Proposed Statement of Service Performance  

9. 2016 Framework for Te Atakura 

10. Draft Māori Education Strategy - Te Waka Hourua  (Draft due to the 
requirement to extensively consult with Iwi on this strategy) 

11. Draft Iwi Engagement Policy (Draft due to the requirement to extensively 
consult with Iwi on this policy) 

12. UCOL 2016 Literacy and Numeracy Improvement Strategy  

13. Research Strategy for 2016-2018  

14. Stakeholder Engagement Framework 2015 – 2018



 
UCOL Investment Plan 2017-2018 
for the Tertiary Education Commission 
 

 

 

APPENDIX 1 

 

TES Priority Commitments 

TEO Name: UCOL EDUMIS Number: 6009 

TES Priority Areas  Priority Commitments  Description of the related activities  
How this area is reflected in the mix of provision, and/or the EPI 
commitments 

Additional Information (e.g. where is this taking place - 
region, industry sector, etc.) 

Priority 1 

Delivering skills for 
industry 

 
1. Health Science 

 

 

 

 

 

 

2. Other Science 

 

 

 

 

 

 

3. Primary Industries 
 
 
 
4. Construction & 

Engineering 

 

 

 

 

 

 
5. Horowhenua Corridor 

 

1. UCOL has strong demand from students and feedback 
from stakeholders for places in Medical Imaging and 
Nursing programmes. We are constrained in the number 
of places we can offer students by the availability of 
clinical placements, so we cannot expand to fully meet 
the demand from both stakeholders and students. 

 

2. UCOL has a range of programmes in the sciences 
including applied science, health science, veterinary 
science and sport science. Stakeholders indicate that 
increases are required in the number of science 
graduates, however this expectation is not matched by 
student applications into applied science programmes. 

 
3. MBIE Regional Growth Strategy provides strong 

rationale for a large increase in provision of 
Agriculture/Agribusiness courses. 

 
4. Feedback from stakeholders, including regional 

workforce and economic development strategies, shows 
an increased need for higher levels of training to 
develop supervisory and management skills within the 
Construction industry, and for trades workforce 
development in Electrical Engineering. 

 
 
5. Growth projections show an increased educational 

requirement from stakeholders to meet expected 
growth in workforce resulting from improvements to 
this transport corridor.  

 

1. As a consequence of limitations in clinical placements, provision in 
the Nursing and Medical Imaging area remains at current levels. 
This still however remains a significant part of our mix of 
provision. (2016:  Total 667 EFTS to 2018 Total 669 EFTS) 

 
 
 

2. Minor decrease in numbers. (2016: 208 EFTS to 2018 202 EFTS) 
 
 
 
 
 
 
3. New L3 and L4 Organic primary production programmes (not 

captured in the SAC L3 & L4 Competitive bid) and new L5 Diploma 
in Agribusiness Management. (2016: 0 EFTS to 2018 30 EFTS) 

 
4. Increase provision in Carpentry and Construction Supervisory 

programmes. Deliver and extend MPTT & 3+2 School Initiatives. 
(2016: Construction Total 179 EFTS to 2018 Total 201 EFTS) 
Increase in L3 Electrical Engineering (2016: Engineering Total 228 
EFTS to 2018 Total 244 EFTS) 

 
 
5. UCOL is in strategic discussions with Horowhenua Learning Centre 

Trust Board (HLC) based in Levin about significantly strengthening 
the relationship between the two organisations. Expects to 
significantly increase the number of EFTS delivered in the 
Horowhenua region in 2017 and 2018 and the MoP allows for that 
increase. 

 

1. We are looking for new clinical training models to 
meet training demand across a variety of health 
programmes. 

 

 

 

 

2. We are introducing new applied science 
programmes that have emerged from the TROQ 
process and we will monitor interest in these 
during 2017 and 2018. 

 

 

 

 

3. Initially in Horowhenua, Manawatu and 
Whanganui.  

 
 
 
4. MPTT pilot running in Whanganui and more 

funding applied for MPTT across the 
Horowhenua and Manawatu regions. 3+2 
transition campus initiatives are commencing 
with Schools in Otaki and the Horowhenua in 
2017 and will expand into Whanganui in 
2018. 

 
5. Horowhenua. 

Priority 2  

Getting at-risk young 
people into a career 

Strategic documents to 

inform your commitment 

setting  

 Framework for 

youth and 

transitions  

 
1. Provide Youth with 

increased educational and 
vocational opportunities 

 
 
 
2. Youth Guarantee  
 
 
 
3. U-Skills Trade Academy 
 
 

 
1. Develop a closer relationship with regional schools for 

the delivery of 3+2 programmes at L3 and create a 
wider variety of vocational / transition pathways. 
Increase our 3+2 provision incrementally to cover all six 
vocational pathway areas.  

 
2. Continue with our very successful Youth Guarantee 

scheme with a focus on priority learners. Student 
numbers are oversubscribed but available YG places 
limit expansion. 

 
3. Continue with our very successful U-Skills Trade 

Academy. 

 

1. Extend the secondary-tertiary transition across all six vocational 
pathways (rather than only Trades) by 2019, with 40-50 EFTS 
participating in the 3+2 programmes 

 

 

 

2. Current mix of provision adjusted for priority learner focus. 
 
 

3. Expand the range of offerings to encourage participation related to 
a wider range of interests remains. 

 

1. Increase provision in Horowhenua and Otaki in 
2017, then increase provision in Whanganui and 
Manawatu in 2018. In 2018 a partnership with 
Education Communities will focus on areas in the 
Wairarapa. Further growth will continue post-2018. 
 

2. UCOL campuses at Palmerston North, Whanganui, 
Wairarapa 
 

 

3. Palmerston North, Whanganui, Wairarapa, Levin, 
Otaki. 

http://www.tec.govt.nz/Documents/Reports%20and%20other%20documents/Youth-and-Transition-Framework.doc
http://www.tec.govt.nz/Documents/Reports%20and%20other%20documents/Youth-and-Transition-Framework.doc
http://www.tec.govt.nz/Documents/Reports%20and%20other%20documents/Youth-and-Transition-Framework.doc
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TES Priority Commitments 

TEO Name: UCOL EDUMIS Number: 6009 

TES Priority Areas  Priority Commitments  Description of the related activities  
How this area is reflected in the mix of provision, and/or the EPI 
commitments 

Additional Information (e.g. where is this taking place - 
region, industry sector, etc.) 

Priority 3  

Boosting achievement for 

Māori and Pasifika 

Strategic documents to 

inform your commitment 

setting  

 The Māori and 

Pasifika Plan 

Assessment 

Framework  

 
1. Narrow the gap between 

Maori and non Maori 
educational performance 

 

 

 

 

 

2. Continue to increase 
engagement with local iwi 
and Pasifica 

 
 
 
3. Successfully implement 

the pilot Māori & Pasifica 
Trades Training (MPTT) 
initiative for NEETs. 

 

 
1. Provision of culturally appropriate support services and 

teaching for Māori and Pasifika students through 
ongoing implementation of our Te Atakura programme, 
as well as our more recent Korero (Admissions) 
initiative, and Te Waka Hourua strategy. By 2017, 70% 
of academic staff will have completed the first year (or 
more) of Te Atakura, this rises to 80% in 2018.  

 

2. UCOL Council and senior management continue their 
increased level of interaction through a refreshed 
stakeholder engagement approach, and continue a 
series of hui across the region in 2016 to consult at a 
strategic and operational level.  
 

3. Increase demand for MPTT places as a result of 
successful outcomes. Undertake stakeholder 
engagement to raise awareness of the MPTT initiative 
within Maori and Pasifika communities especially 
amongst NEETs. 

 

1. Increase the course and qualification completion rates for Maori 
students from the 2015 level by more than the increase in the 
overall rates (see EPI template for detail) 

 

 

 

 

 

2. Stakeholder needs inform decisions on changes to the MoP  

 

 

 

3. Will assist with enrolments into the new Certificate in Vocational 
Studies (Introductory) L2, and new Certificate in General Farm 
Skills L3 to support increased need for agricultural skills. Will also 
support enrolments in existing L3 programmes that relate to the 
health sector.  

 

1. All UCOL campuses. The Te Atakura program was 
introduced in 2013 and is a unique initiative in our 
sector.  

 

 

 

 

 

2. Across the UCOL region. 
 
 
 
 
 

3. Whanganui campus in 2016. Expand into Wairarapa 
and Manawatu by 2017 and Horowhenua by 2018 
dependent on the outcome on the MPTT 
application process. 

 

Priority 4  

Improving adult literacy 

and numeracy 

Strategic documents to 

inform your commitment 

setting  

 Literacy and 

Numeracy 

Implementation 

Strategy 2015–

2019 

 

1. Continue to implement 
UCOL Literacy & 
Numeracy Improvement 
Strategy. 
 
 

2. Improve use by academic 
staff of pre and post 
literacy and numeracy 
test results to provide 
more individualised 
approaches to learning, 
including learner 
involvement in results 
analysis and learning 
plans. 
 

3. Maintain provision of 
relevant L&N qualification 
throughout the UCOL 
region. Maintain current 
high levels of UCOL 
teaching staff holding 
required L&N 
qualifications.  

 

1. Actions from redefined (2016) L&N strategy are 
resourced, implemented and reported on.  
 
 
 

2. Refresher development for academic staff (2016) is 
completed and implemented (2017, 2018) using 
relationship based conversations with individual 
learners. 
 
 
 
 
 

 

3. Continue to offer the National Certificate in Adult 
Literacy and Numeracy Education (NCALNE). Regular 
updating of Moodle site providing on line Teaching and 
Learning resources for staff.  

 

1. Increased progression into higher level programmes (L3 and L4) 
from L1 and L2. Improved student achievement in literacy and 
numeracy contributes to the higher Course Completion and 
Qualification Completion targets (refer to EPI template for detail) 
 

2. Improved EPIs, particularly L3 and L4, resulting from improved 
student literacy and numeracy ability. 
 
 
 
 
 
 

 

6. The NCALNE continues to be included in UCOL mix of provision, 
with numbers reducing in 2018 (2016:  Total 32 EFTS to 2018 
Total 20 EFTS) 

 

 

1. Literacy and numeracy focus is expected to shift to 
include more L3 programmes in future.  
 
 
 

2. All UCOL campuses. 
 
 
 
 
 
 
 
 

3. UCOL are currently working with TANZ partners on 
options for collaborative development of new 
tertiary teaching qualifications including adult 
literacy and numeracy qualifications (due to impact 
of current qualifications being replaced with NZ 
qualifications). 

 

https://www.tec.govt.nz/Documents/Publications/Literacy-and-Numeracy-Implementation-Strategy-2015-2019.pdf
https://www.tec.govt.nz/Documents/Publications/Literacy-and-Numeracy-Implementation-Strategy-2015-2019.pdf
https://www.tec.govt.nz/Documents/Publications/Literacy-and-Numeracy-Implementation-Strategy-2015-2019.pdf
https://www.tec.govt.nz/Documents/Publications/Literacy-and-Numeracy-Implementation-Strategy-2015-2019.pdf
https://www.tec.govt.nz/Documents/Publications/Literacy-and-Numeracy-Implementation-Strategy-2015-2019.pdf
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TES Priority Commitments 

TEO Name: UCOL EDUMIS Number: 6009 

TES Priority Areas  Priority Commitments  Description of the related activities  
How this area is reflected in the mix of provision, and/or the EPI 
commitments 

Additional Information (e.g. where is this taking place - 
region, industry sector, etc.) 

Priority 5 

Strengthening research-

based institutions 

 

 
1. Build a research and 

knowledge transfer 
culture 

 
 

 

1. UCOL is currently contemplating entering the PBRF 
process 
 

 

1. This will not have a significant impact on the mix of provision or 
EPI’s over this Investment Plan period, but it will assist in building a 
research and knowledge transfer culture that will improve 
connections with industry and improve student learning.  

 

 

1. All UCOL campuses.  
 

Priority 6  

Growing international 

linkages 

Strategic documents to 

inform your commitment 

setting  

 Leadership 

Statement for 

International 

Education 

 
1. Build quality partnerships 

to assist in the 
development of a 
comprehensive academic 
curriculum with a strong 
international appeal. 
 

2. Investigate opportunities 
for partnership 
arrangements with Asian 
organisations  

 

 
3. Leverage UCOL’s 

inclusion in the 
Immigration New 
Zealand’s Pathway Visa 
programme. 
 

4. Identify opportunities to 
deliver professional 
development channels 
across Asia. 

 
 

 
1. Leverage industry connections to ensure our 

programmes have strong international appeal. 
 
 

 

 
2. Establish two agreements with Asian organisations with 

strong industry or research backgrounds related to NZ 
primary industries, to allow UCOL to develop its profile 
in key Asian locations and to identify further 
educational and vocational pathways for students. 

 
 
3. Increase level of international recruitment from 

secondary schools in the UCOL region though joint 
international recruitment and marketing missions 

 
 
 
 

4. Utilising UCOLs intellectual property and staff to deliver 
professional development to interested organisations.  

 

 
1. Increase in international enrolments. 

 

 

 

 

 
2. Increase in international enrolments. 

 
 
 
 
 

3. Increase in international enrolments. 
 
 
 
 
 
4. Increase in international enrolments.  
 
 
 
 
 
 

 
1. New Zealand industries, Brooks Institute, Canon. 

 

 

 

 

 

2. Asian organisations and research organisations in 
key Asian locations. 

 

 

 

 

3. International students at secondary schools in UCOL 
region. The availability of Pathway Visas is an 
attractive option for these students. 

 
 
4. Increase UCOLs profile and branding overseas. 

 

 

 

 

http://www.education.govt.nz/assets/Documents/Ministry/Strategies-and-policies/LeadershipStatementforinternationaleducation2011.pdf
http://www.education.govt.nz/assets/Documents/Ministry/Strategies-and-policies/LeadershipStatementforinternationaleducation2011.pdf
http://www.education.govt.nz/assets/Documents/Ministry/Strategies-and-policies/LeadershipStatementforinternationaleducation2011.pdf
http://www.education.govt.nz/assets/Documents/Ministry/Strategies-and-policies/LeadershipStatementforinternationaleducation2011.pdf
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TEO Self-Assessment Template 
 

TEO Name:UCOL 
 

EDUMIS Number:6009 

TES Priority Areas What you committed to 

Your performance commitments from previous 

investment plan. 

What you achieved 

Evidence of movement against performance 

commitments. 

Why did that happen 

Your explanation of what went well and what 

didn’t go well 

Lessons learnt 

What you will do differently or more of in the 

future 

 
 

Priority 1 

Delivering skills for 

industry 

Two new programmes a year that match our regional 
needs profile (on the basis of deeper industry 
engagement). 
 
 
 
 
 
 
 
By 2016 all UCOL diplomas and degrees will have 
industry placements/projects.  

 
By 2016 UCOL will have established strategic industry 
engagement forums in key portfolio areas.  

 
 
 
Three knowledge transfer projects a year through 
our innovation education centres.  
 

NZQA Targeted review of qualifications (TROQ) has 
resulted in a range of ‘new programmes’ in 2015 and 
2016, however we are confident that four new 
programmes aligned to our region have been 
offered, e.g. Certificate in Maori Studies L4, Graduate 
Diploma in Operations and Production Management 
L7, Certificate in Vocational Skills (Introductory) L2, 
New Zealand Certificate in Apiculture,L3. 
 
 
All UCOL diplomas and degrees have industry 
placements/projects. 
 
Achieved in Trades, attending events in Health and 
Business rather than bringing stakeholders to UCOL. 
 
 
 
Achieved.  

Introduction of new qualifications has gone well, 
although TROQ has created a degree of ‘noise’. 
 
 
 
 
 
 
 
 
Achieved target. 
 
 
Trades had worked well bringing stakeholders into 
demonstrate new techniques and equipment. Health 
and Business stakeholders not as willing to come to 
UCOL, so UCOL has gone to them. 
 
A ranged of knowledge transfer activities occurred in 
each of the three faculties.  

Acknowledged the impact of initiatives like TROQ in 
our targets. 
 
 
 
 
 
 
 
 
N/A 
 
 
Recognise a mix of mechanisms can work to engage 
in strategic fora.  
 
 
 
Would not be as prescriptive as “through our 
innovation education centres”, rather recognize that 
knowledge transfer happens in a range of contexts. 

 
 

Priority 2 

Getting at-risk young 

people into a career 

 
Maintain the levels of engagement by young people 
under 25 at 62% - 64%.  
 
 
Maintain the levels of engagement by NEETs (under 
25, previously unemployed) students at 8% - 9%.  
 
 
 
Increase the participation rate of Māori youth in the 
Whanganui region by offering two new programmes 
that are of interest and relevance to them.  
 
We currently engage with 30 schools through STAR 
or Trades Academy. We will maintain this 
engagement and involve an additional five schools in 
our region by 2017.  

 

 
60% in 2015, 59% 2016 year to date. 
 
 
7.3% in 2015, 8.1% in 2016 year to date. 
 
 
 
 
Achieved. National Certificate in Building 
Construction & Allied Trades L2, NZ Certificate in 
Apiculture L3. 
 
Achieved. 36 schools in 2016. 
 
 
 
 
Achieved. 80% course completion in 2014 and 84% in 
2015. 

 
Slightly underachieved goal in spite of strong 
enrolments in YG and TA and our planned 
commitment being 60%. 
 
Achieved in 2016 (YTD), slightly under in 2015. 
 
 
 
 
Achieved. 
 
 
 
Achieved. 
 
 
 
 
Achieved. 

 
Aligned our goal with our planned commitment in 
the Investment Plan which was 60%.  
 
 
Increased our efforts to understand where these 
young people are in our region and how to engage 
with them. Overall though we are pleased with our 
results. 
 
N/A 
 
 
 
N/A 
 
 
 
 
N/A 
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Continue to improve and grow our highly 
successful Youth Guarantee program, aiming for 
a 75% course completion in 2015  
 
 

 
 

Priority 3 

Boosting achievement for 

Maori and Pasifika 

 
81% course completion (Level 3 and above) for 
Māori students.  
 
 
68% qualification completion for Māori students 
(Level 3 and above).  

 
 
Two new projects with local Māori 
businesses/enterprises a year, each allowing 
connection with Māori students.  
 
Two new initiatives with iwi/hapu in the UCOL region 
each year, with a particular focus on Whanganui.  
 
 
10% of Whanganui UCOL’s intake are young Māori 
males (under-25).  
 

 
65% in 2015, lifting to 71% in 2015. 
 
 
 
56% in 2014, lifting to 66% in 2015. 
 
 
 
MPTT in Whanganui and Te Au Pakihi - Manawatu 
Maori Business Network. 
 
 
MPTT in Whanganui and significant input and on-
going consultation with Iwi on Bachelor of Arts and 
Design in Whanganui. 
 
14% in 2015, 16.3% in 2016 year to date. 

 
We did not achieve our target and realistically could 
not achieve a 14% lift over two years without 
significantly affecting participation.  
 
We did not achieve our target and realistically could 
not achieve a 14% lift over two years, even though 
we came close in 2015. 
 
Achieved two projects, but two a year was quite 
ambitious.  
 
 
Achieved two projects, but two a year was quite 
ambitious. 
 
 
We have well exceeded the target. 

 
Set a more realistic target. 
 
 
 
Set a more realistic target. 
 
 
 
Set a more realistic target. 
 
 
 
Set a more realistic target. 
 
 
 
Set a more ambitious target given our achievement 
levels. 

 
 

Priority 4 

Improving adult literacy 

and numeracy 

 
100% of UCOL courses at level 1-3 contain 
embedded literacy and numeracy.  
 
85% of lecturers teaching level 1-3 courses have or 
are working towards having the National Certificate 
in Adult Literacy and Numeracy Education (NCALNE). 
 
Students will meaningfully engage with the literacy 
and numeracy diagnostic tool and reflect 
improvement in student literacy and numeracy from 
the beginning to the end of their course of study.  
 

 
100% of UCOL courses at level 1-3 contain 
embedded literacy and numeracy. 
 
86%. 
 
 
 
Literacy and numeracy (L&N) diagnostic tool 
improvement data not available. 
 
Level 1&2 course completion increased from 60% in 
2014 to 69% in 2015. 
 

 
Achieved. 
 
 
Achieved. 
 
 
 
Results of L&N diagnostic tool not available. Having 
access to the improvement data would be very 
useful. 

 
N/A 
 
 
N/A 
 
 
 
Secure access to L&N diagnostic improvement data. 

 
 

Priority 5 

Strengthening research- 

based institutions 

 
100% of our programmes will have a work 
placement/industry engagement element, assisting 
our applied research approach.  

 
 
Strengthened relationships in areas of national 
expertise including Photography, Exercise Physiology, 
Energy Technology and Design Thinking, resulting in 
one new Memorandum of Agreement with industry 
a year for the next three years.  
 

 
55% of our programmes were recorded with an 
industry engagement component and 62% of 
students were in internships or placements as at in 
November 2015. 
 
MoU with Brooks Institute, an arts college in USA. 
Unfortunately Brooks announced its closure in 
August 2016. 
UCOL NZ Diploma in Engineering Level 6 was 
awarded Dublin Accord (international recognition) 
status by the Institution of Professional Engineers 
New Zealand (IPENZ). 

 
Goal was over-ambitious given the baseline. 
 
 
 
 
Achieved 
 
 
 
 
 
 

 
Set a more realistic goal. 
 
 
 
 
N/A 
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Engage a range of small to medium enterprises in the 
UCOL Design Solution Centre, with 4 projects in 2015 
increasing to 6 a year by 2017.  
 
External organisations such as DHBs, private 
hospitals and the New Zealand Defence Force (NZDF) 
utilising the UCOL Nursing Simulation Centre.  
 

 
Evolved to undertaking projects in UCOL’s Trades 
facilities rather than just in the design centre. 
 
 
MCH and NZ Defense have utilized the UCOL Nursing 
Simulation Centre. 
 

 
Achieved in a modified form. 
 
 
 
Achieved 

 
Would not be as prescriptive as “UCOL Design 
Solution Centre”, rather recognize that projects 
occur throughout the trades facilities. 
 
N/A 

 
 

Priority 6 

Growing international 

linkages 

 
180 international EFTS in 2015,  

 
Course and qualification completions above 95% for 
international students.  
 
 
 
The introduction of two new programmes a year 
targeting the international market.  
 
 
 
 
 
 
Establish 2 partnerships with institutions in other 
countries for educational delivery each year.  
 

 
224 international EFTS achieved in 2015. 
 
2014 Course Completion International was 91%, 
2015 Course Completion International was 92%. 
International Qualification completion data not 
available. 
 
2015: International Diploma in Cookery  Level 5, 
Graduate Diploma in Business Information Systems, 
L7 
2016: NZ Certificate in English Language, New 
Zealand Diploma in Construction (with strands in 
Construction Management and Quantity Surveying) 
L6. 
 
2015: Urban Vocational College of Sichuan, Huizhou 
University 
2016: School of Electronics and Technology of 
Dongguan (SETD),  
 

 
Achieved 
 
Validate target against baseline and assess for 
realism. Ensure data can be produced. 
 
 
 
Achieved 
 
 
 
 
 
 
 
Achieved for 2015, in progress for 2016. 

 
N/A 
 
Set realistic target and ensure data is available prior 
to setting a target. 
 
 
 
N/A 
 
 
 
 
 
 
 
Still in early phases of relationships, however, 
recognize the significant effort required to ensure 
value for each party. 

 
 
 
 

 
TEO Self-Assessment Template – June 2016 
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Mix Of Provision: TEC Template for Student Achievement Component level three and above  

TOTALS 
     

2,702
.50  

 
$23,696,0

67.65  

         
2,682

.92  

 
$23,680,3

63.25  

2,620.
0000 

$23,745,7
59.00 

31.00
00 

$278,99
4.00 

2,651.
0000 

$24,024,7
53.00 

2,615.
0000 

$23,751,0
09.00 

85.00
00 

$760,57
2.00 

2,700.
0000 

$24,511,5
81.00 

Course 
Classificatio

n Name 

Level of 
Study 

Fundi
ng 

Categ
ory 

Course 
Classific

ation 
Code 

 2014 
Delive

red 
EFTS  

 2014 
Value of 
Delivery  

 2015 
Delive

red 
EFTS  

 2015 
Value of 
Delivery  

2017 
Plan 
EFTS 

2017 
Value of 
Funded 
Delivery 

2017 
Unfun
ded 
EFTS 

2017 
Value of 
Unfunde
d 
Delivery 

2017 
Total 
EFTS 

2017 Total 
Value of 
Delivery 

2018 
Plan 
EFTS 

2018 
Value of 
Funded 
Delivery 

2018 
Unfun
ded 
EFTS 

2018 
Value of 
Unfunde
d 
Delivery 

2018 
Total 
EFTS 

2018 Total 
Value of 
Delivery 

Arts; 
Advanced 
Studies for 
Teachers; 
Health 
Therapies; 
Humanities; 
Languages; 
Social 
Sciences 

Non 
degree 

A1 3 

536.6
438 

$3,227,375
.81 

524.5
079 

$3,154,390
.51 

452.000
0 

$2,773,020
.00 

5.0000 
$30,675.

00 
457.000

0 
$2,803,695

.00 
433.000

0 
$2,656,455

.00 
13.000

0 
$79,755.

00 
446.000

0 
$2,736,210

.00 

Arts; 
Advanced 
Studies for 
Teachers; 
Health 
Therapies; 
Humanities; 
Languages; 
Social 
Sciences 

Undergra
duate 

A2 3 

40.31
36 

$247,323.9
4 

34.06
24 

$208,972.8
2 

29.0000 
$177,915.0

0 
1.0000 

$6,135.0
0 

30.0000 
$184,050.0

0 
30.0000 

$184,050.0
0 

1.0000 
$6,135.0

0 
31.0000 

$190,185.0
0 

Arts; 
Advanced 
Studies for 
Teachers; 
Health 
Therapies; 
Humanities; 
Languages; 
Social 
Sciences 

PG 
Taught 

A3 3 

0.750
0 

$5,807.25 
0.250

0 
$1,935.75 2.0000 $15,486.00 0.0000 $0.00 2.0000 $15,486.00 3.0000 $23,229.00 0.0000 $0.00 3.0000 $23,229.00 

Fine Arts; 
Design 

Non 
degree B1 12 

30.25
00 

$278,300.0
0 

53.50
00 

$492,200.0
0 

57.0000 
$534,888.0

0 
1.0000 

$9,384.0
0 

58.0000 
$544,272.0

0 
55.0000 

$516,120.0
0 

2.0000 
$18,768.

00 
57.0000 

$534,888.0
0 

Health 
Related 
Professions 

Non 
degree 

B1 17 

15.15
56 

$139,431.5
2 

12.10
36 

$111,353.1
2 

10.0000 $93,840.00 0.0000 $0.00 10.0000 $93,840.00 10.0000 $93,840.00 0.0000 $0.00 10.0000 $93,840.00 

Computer 
Science 

Non 
degree B1 6 

6.750
0 

$62,100.00 
6.875

0 
$63,250.00 7.0000 $65,688.00 0.0000 $0.00 7.0000 $65,688.00 7.0000 $65,688.00 0.0000 $0.00 7.0000 $65,688.00 

Fine Arts; 
Design 

Undergra
duate 

B2 12 
176.2

492 
$1,653,922

.49 
155.3

539 
$1,457,841

.00 
134.000

0 
$1,257,456

.00 
4.0000 

$37,536.
00 

138.000
0 

$1,294,992
.00 

143.000
0 

$1,341,912
.00 

11.000
0 

$103,22
4.00 

154.000
0 

$1,445,136
.00 

Medical 
Imaging 

Undergra
duate 

B2 25 
105.0

750 
$986,023.8

0 
111.4

583 
$1,045,924

.69 
109.000

0 
$1,022,856

.00 
0.0000 $0.00 

109.000
0 

$1,022,856
.00 

109.000
0 

$1,022,856
.00 

0.0000 $0.00 
109.000

0 
$1,022,856

.00 

Computer 
Science 

Undergra
duate 

B2 6 
129.3

541 
$1,213,858

.87 
131.3

334 
$1,232,432

.63 
131.000

0 
$1,229,304

.00 
0.0000 $0.00 

131.000
0 

$1,229,304
.00 

131.000
0 

$1,229,304
.00 

0.0000 $0.00 
131.000

0 
$1,229,304

.00 

Fine Arts; 
Design 

PG 
Taught 

B3 12 
4.625

0 
$55,180.88 

1.875
0 

$22,370.63 5.0000 $59,655.00 0.0000 $0.00 5.0000 $59,655.00 6.0000 $71,586.00 0.0000 $0.00 6.0000 $71,586.00 

Fine Arts; 
Design 

PG 
Research 

B4 12 
1.000

0 
$12,827.00     0.0000 $0.00 0.0000 $0.00 0.0000 $0.00 0.0000 $0.00 0.0000 $0.00 0.0000 $0.00 

Engineering; 
Technology 

Non 
degree 

C1 11 
59.87

37 
$662,203.1

2 
52.78

83 
$583,838.6

0 
70.0000 

$789,740.0
0 

1.0000 
$11,282.

00 
71.0000 

$801,022.0
0 

69.0000 
$778,458.0

0 
2.0000 

$22,564.
00 

71.0000 
$801,022.0

0 
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Business; 
Accountancy; 
Office 
Systems/Sec
retarial; 
Management 

Non 
degree 

J1 4 
321.5

622 
$1,933,875

.07 
296.1

503 
$1,781,047

.90 
276.000

0 
$1,693,260

.00 
3.0000 

$18,405.
00 

279.000
0 

$1,711,665
.00 

273.000
0 

$1,674,855
.00 

5.0000 
$30,675.

00 
278.000

0 
$1,705,530

.00 

Business; 
Accountancy; 
Office 
Systems/Sec
retarial; 
Management 

Undergra
duate 

J2 4 
17.00

00 
$104,295.0

0 
26.37

50 
$161,810.6

3 
42.0000 

$257,670.0
0 

1.0000 
$6,135.0

0 
43.0000 

$263,805.0
0 

48.0000 
$294,480.0

0 
9.0000 

$55,215.
00 

57.0000 
$349,695.0

0 

Agriculture,  
Horticulture 

Non 
degree 

L1 1 
12.94

69 
$133,845.0

5 
29.22

03 
$302,079.4

6 
12.0000 

$126,540.0
0 

0.0000 $0.00 12.0000 
$126,540.0

0 
29.0000 

$305,805.0
0 

1.0000 
$10,545.

00 
30.0000 

$316,350.0
0 

Comprehensi
ve Nursing 

Undergra
duate 

L2 24 
523.0

975 
$5,516,063

.14 
517.5

380 
$5,457,438

.21 
510.000

0 
$5,377,950

.00 
6.0000 

$63,270.
00 

516.000
0 

$5,441,220
.00 

500.000
0 

$5,272,500
.00 

16.000
0 

$168,72
0.00 

516.000
0 

$5,441,220
.00 

Priority 
Engineering 

Non 
degree 

N1 11.1 
17.62

50 
$216,294.0

0 
13.75

00 
$168,740.0

0 
11.0000 

$137,698.0
0 

0.0000 $0.00 11.0000 
$137,698.0

0 
11.0000 

$137,698.0
0 

0.0000 $0.00 11.0000 
$137,698.0

0 

Trades 2: All 
Trade 
Courses 
other than for 
Trainees 
under Part III 
of the 
Industry 
Training Act 
1992 and 
Agricultural, 
Horticultural, 
Forestry, and 
Primary 
Industry 
Cadets 

Non 
degree 

P1 22 
455.4

335 
$4,526,098

.12 
455.2

126 
$4,523,902

.82 
511.000

0 
$5,180,007

.00 
6.0000 

$60,822.
00 

517.000
0 

$5,240,829
.00 

503.000
0 

$5,098,911
.00 

17.000
0 

$172,32
9.00 

520.000
0 

$5,271,240
.00 

Vocational 
Training for 
Industry: All 
courses 
where 
delivery is 
comparable 
to industry 
training 

Non 
degree 

P1 22.1 
2.412

9 
$23,979.40 

10.14
54 

$100,824.9
9 

10.0000 
$101,370.0

0 
0.0000 $0.00 10.0000 

$101,370.0
0 

10.0000 
$101,370.0

0 
0.0000 $0.00 10.0000 

$101,370.0
0 

Science 
Non 
degree 

V1 18 
166.0

494 
$1,786,027

.35 
171.2

152 
$1,841,590

.69 
170.000

0 
$1,865,070

.00 
2.0000 

$21,942.
00 

172.000
0 

$1,887,012
.00 

174.000
0 

$1,908,954
.00 

6.0000 
$65,826.

00 
180.000

0 
$1,974,780

.00 

Science 
Undergra
duate 

V2 18 
69.89

60 
$766,898.9

1 
68.99

86 
$821,428.3

3 
66.0000 

$884,928.0
0 

1.0000 
$13,408.

00 
67.0000 

$898,336.0
0 

65.0000 
$871,520.0

0 
2.0000 

$26,816.
00 

67.0000 
$898,336.0

0 

Science 
PG 
Taught 

V3 18 
10.43

50 
$144,336.9

2 
8.648

2 
$129,792.1

9 
6.0000 

$101,418.0
0 

0.0000 $0.00 6.0000 
$101,418.0

0 
6.0000 

$101,418.0
0 

0.0000 $0.00 6.0000 
$101,418.0

0 

Vocational 
Training for 
Industry: All 
courses 
where 
delivery is 
comparable 
to industry 
training 

Non 
degree 

C1 22.1     
1.555

0 
$17,198.30 0.0000 $0.00 0.0000 $0.00 0.0000 $0.00 0.0000 $0.00 0.0000 $0.00 0.0000 $0.00 
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New Zealand Qualification Framework. TEC Template for Student Achievement Component level three and above. 
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Educational Performance Indicators: TEC Template for Student Achievement Component level three and above.  

 

 

Type Description Age Ethnicity Level
2013 

Actuals

2014 

Actuals

2015 

Actuals

2016 

Commitments

2017 

Commitments

2018 

Commitments

Text Text Text Text Text Percentage Percentage Percentage Percentage Percentage Percentage

Course Completion The successful course completion rate for all students (SAC Eligible EFTS) at level 3 and above All All

L03 Plus Register 

Levels 0.0% 76.0% 79.1% 81.0% 80.0% 80.0%

Course Completion The successful course completion rate for all students (SAC Eligible EFTS) at level 4 and above All All

L04 Plus Register 

Levels 79.4% 79.0% 81.6% 83.0% 83.0% 83.0%

Course Completion The successful course completion rate for Māori students (SAC Eligible EFTS) at level 3 and above All Māori

L03 Plus Register 

Levels 0.0% 66.3% 71.5% 78.0% 74.0% 76.0%

Course Completion The successful course completion rate for Māori students (SAC Eligible EFTS) at level 4 and above All Māori

L04 Plus Register 

Levels 71.5% 69.9% 73.8% 81.0% 75.0% 76.0%

Course Completion The successful course completion rate for Pasifika students (SAC Eligible EFTS) at level 3 and above All Pasifika

L03 Plus Register 

Levels 0.0% 74.2% 75.5% 78.0% 77.0% 78.0%

Course Completion The successful course completion rate for Pasifika students (SAC Eligible EFTS) at Level 4 and above All Pasifika

L04 Plus Register 

Levels 67.8% 74.5% 73.4% 81.0% 74.0% 75.0%

Course Completion

The successful course completion rate for students (SAC Eligible EFTS) aged under 25 at level 3 and 

above Under 25 All

L03 Plus Register 

Levels 0.0% 75.1% 78.8% 80.0% 80.0% 80.0%

Course Completion

The successful course completion rate for students (SAC Eligible EFTS) aged under 25 at Level 4 and 

above Under 25 All

L04 Plus Register 

Levels 78.4% 78.4% 82.0% 83.0% 83.0% 83.0%

Qualification Completion The qualification completion rate for all students (SAC Eligible EFTS) at level 3 and above All All

L03 Plus Register 

Levels 0.0% 68.0% 74.7% 72.7% 76.0% 76.0%

Qualification Completion The qualification completion rate for all students (SAC Eligible EFTS) at level 4 and above All All

L04 Plus Register 

Levels 67.7% 71.6% 77.4% 74.9% 78.0% 78.0%

Qualification Completion The qualification completion rate for Māori students (SAC Eligible EFTS) at level 3 and above All Māori

L03 Plus Register 

Levels 0.0% 55.8% 66.4% 64.8% 68.0% 69.0%

Qualification Completion The qualification completion rate for Māori students (SAC Eligible EFTS) at level 4 and above All Māori

L04 Plus Register 

Levels 55.1% 58.9% 70.1% 67.7% 72.0% 73.0%

Qualification Completion The qualification completion rate for Pasifika students (SAC Eligible EFTS) at level 3 and above All Pasifika

L03 Plus Register 

Levels 0.0% 49.2% 74.0% 64.8% 74.0% 74.0%

Qualification Completion The qualification completion rate for Pasifika students (SAC Eligible EFTS) at level 4 and above All Pasifika

L04 Plus Register 

Levels 57.1% 44.5% 71.6% 67.7% 72.0% 72.0%

Qualification Completion The qualification completion rate for students (SAC Eligible EFTS) aged under 25 at level 3 and above Under 25 All

L03 Plus Register 

Levels 0.0% 63.1% 70.4% 65.2% 71.0% 71.0%

Qualification Completion The qualification completion rate for students (SAC Eligible EFTS) aged under 25 at level 4 and above Under 25 All

L04 Plus Register 

Levels 61.2% 65.2% 73.4% 68.3% 74.0% 74.0%

Student Progression The student progression rate for students (SAC Eligible student count) at level 1 to 3, to a higher level All All L01-03 Register Levels 45.2% 39.6% 41.2% 49.0% 41.0% 41.0%

Student Progression

The student progression rate for Māori students (SAC Eligible student count) from level 1 to 3, to a 

higher level All Māori L01-03 Register Levels 47.4% 37.6% 39.1% 49.0% 39.0% 39.0%

Student Progression

The student progression rate for Pasifika students (SAC Eligible student count) from level 1 to 3, to a 

higher level All Pasifika L01-03 Register Levels 46.8% 37.8% 37.0% 49.0% 37.0% 37.0%

Student Retention The student retention rate for all students (SAC Eligible student count) at level 3 and above All All

L03 Plus Register 

Levels 67.6% 74.7% 75.7% 70.0% 77.0% 78.0%

Student Retention The student retention rate for Māori students (SAC Eligible student count) at level 3 and above All Māori

L03 Plus Register 

Levels 60.1% 69.0% 67.8% 68.0% 69.0% 70.0%

Student Retention The student retention rate for Pasifika students (SAC Eligible student count) at level 3 and above All Pasifika

L03 Plus Register 

Levels 60.4% 62.9% 71.5% 68.0% 73.0% 74.0%

Participation The proportion of SAC Eligible EFTS enrolled at the TEO who are Māori at level 3 and above All Māori

L03 Plus Register 

Levels 0.0% 26.7% 27.0% 30.0% 28.0% 28.0%

Participation The proportion of SAC Eligible EFTS enrolled at the TEO who are Māori at level 4 and above All Māori

L04 Plus Register 

Levels 17.5% 16.1% 16.7% 18.0% 18.0% 18.0%

Participation The proportion of SAC Eligible EFTS enrolled at the TEO who are Pasifika at level 3 and above All Pasifika

L03 Plus Register 

Levels 0.0% 5.2% 5.6% 3.0% 6.0% 6.0%

Participation The proportion of SAC Eligible EFTS enrolled at the TEO who are Pasifika at level 4 and above All Pasifika

L04 Plus Register 

Levels 3.1% 3.3% 3.7% 3.0% 4.0% 4.0%

Participation The proportion of SAC Eligible EFTS enrolled at the TEO who are aged under 25 at level 3 and above Under 25 All

L03 Plus Register 

Levels 0.0% 57.6% 56.9% 60.0% 58.0% 58.0%

Participation The proportion of SAC Eligible EFTS enrolled at the TEO who are aged under 25 at level 4 and above Under 25 All

L04 Plus Register 

Levels 42.1% 41.8% 41.0% 42.0% 42.0% 42.0%

International The number of international student EFTS All All All 246.70 201.64 224.54 200.00 240.00 250.00

Research The amount of External Research Income earned All All All $0 $0 $0 $0

Research The number of Research Degrees completed All All All 0.00 0.00 0.00
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Educational Performance Indicators: TEC Template for Youth Guarantee. 

Age  Ethnicity Level 
2013 
Actuals 

2014 
Actuals 

2015 
Actuals 

2016 
Commitments 

2017 
Commitments 

2018 
Commitments 

Text Text Text Percentage Percentage Percentage Percentage Percentage Percentage 

All All 
L1-02 Register 
Levels 51.0% 74.7% 38.9% 62.0% 60.0% 60.0% 

All All 
L1-02 Register 
Levels 80.5% 88.8% 96.7% 68.0%     

All All 
L03 Plus Register 
Levels 73.6% 79.6% 83.9% 84.0% 84.0% 84.0% 

All All 
L1-02 Register 
Levels 75.0% 78.8% 79.6% 61.0% 80.0% 80.0% 

All All 
L03 Plus Register 
Levels 60.9% 76.0% 77.1% 66.0% 77.0% 77.0% 

All All 
L1-02 Register 
Levels   100.0% 100.0% 50.0% 75.0% 75.0% 

All All 
L1-02 Register 
Levels   85.7% 80.0% 50.0%     

All All 
L03 Plus Register 
Levels   15.0% 25.8% 50.0% 26.0% 26.0% 

All All 
L1-02 Register 
Levels   16.7% 63.6% 55.0% 65.0% 65.0% 

All All 
L1-02 Register 
Levels   76.5% 87.5% 50.0%     

All All 
L03 Plus Register 
Levels   73.9% 75.7% 60.0% 75.0% 75.0% 
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STATEMENT OF SERVICE PERFORMANCE

All students at level 3 and above 2014 Actual 2015 Actual 2016 Projection 2017 Target 2018 Target

Succesful Course Completion rate 76% 79% 80% 80% 80%

Successful Qualification Completion rate 68% 75% 75% 76% 76%

Progression rate (from level 1 - 3) to higher 

levels of study 
40% 41% 41% 41% 41%

Retention rate 75% 76% 76% 77% 78%

Māori students at level 3 and above 2014 Actual 2015 Actual 2016 Projection 2017 Target 2018 Target

Participation rate 27% 27% 27% 28% 28%

Succesful Course Completion rate 66% 72% 73% 74% 76%

Successful Qualification Completion rate 56% 66% 67% 68% 69%

Progression rate (from level 1 - 3) to higher 

levels of study 
38% 39% 39% 39% 39%

Retention rate 69% 68% 68% 69% 70%

Pasifika students at level 3 and above 2014 Actual 2015 Actual 2016 Projection 2017 Target 2018 Target

Participation rate 5% 6% 6% 6% 6%

Succesful Course Completion rate 74% 76% 76% 77% 78%

Successful Qualification Completion rate 49% 74% 74% 74% 74%

Progression rate (from level 1 - 3) to higher 

levels of study 
38% 37% 37% 37% 37%

Retention rate 63% 72% 72% 73% 74%

Students under the age of 25 at level 3 and 

above
2014 Actual 2015 Actual 2016 Projection 2017 Target 2018 Target

Participation rate 58% 57% 57% 58% 58%

Succesful Course Completion rate 75% 79% 79% 80% 80%

Successful Qualification Completion rate 63% 70% 70% 71% 71%

International students 2014 Actual 2015 Actual 2016 Projection 2017 Target 2018 Target

International student EFTS 159 190 220 240 250

Other measures 2014 Actual 2015 Actual 2016 Projection 2017 Target 2018 Target

Operating surplus before abnormals to total 

income
0.8% 3.5% 3.5% 3.1% 2.9%

Liquid Funds 16.7% 11.8% 15.9% 23.4% 30.3%

Net Cashflows from operations 112.0% 107.1% 110.1% 112.1% 112.3%

Confidence rating under Crown Financial 

Monitoring Framework 
High High High High High

Risk rating under Crown Financial Monitoring 

Framework 
Low Low Low Low Low

Category Status under NZQA External 

Evaluation and Review 
2 2 2 1 1
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Te Atakura 2016 Year Plan  (subject to change) 

 

 Feb  Mar April May June  July August Sept  Oct Nov Dec 

UCOL Calendar    Easter: 25th-29th 
March 
Anzac: 25th April 
Sec School holidays: 
18th-29th April  

 Queen’s Birthday: 6th 
June 

Sec School holidays: 
11th-22nd July  
Semester 2 starts 25th 
July 

 Sec School holidays: 
26th September-7th 
October 

Labour Day: 24th 
October 
 

Exams: 28th 
November-9th 
December 

UCOL closes: 22nd 
December 

Coaches 
 

 

Coaches Hui 1st-3rd 
February. 
 

 
. 
 

 
Attend weekly Coach 
Community of Practice 
(CcoP)  
 
Attend Teacher 
Community of Practice 
(TcoP) with teachers  

 
Book Launch: new 
resources?? 
 

1 observation cycle 
completed (with each 
teacher) within first 3 
weeks of programme. 
 
All case studies 
updated prior to co-
construction meeting. 
 
All programmes to have 
completed a co-
construction meeting. 
 
Shadow coaching with 
Erin booked in for 
observation cycle. 
 
Complete resource 
book activity. 
 
Attend weekly CCoP  
 
Revisit and review the 
observation cycle 
process and pre-obs 
protocols. 
 
Meet with teachers to 
organise observations: 
1 observation cycle 
completed within the 
first two weeks of the 
programme 
 
Contact teachers and 
have pre-obs. 
 
 
Attend TCoP with 
teachers 

 

2 observation cycles 
complete. 
 
Update case studies. 
 
Shadow coaching. 

 
Attend weekly CCoP  
 

Attend TCoP with 
teachers 

 

 

 

 

 

At least 2 preferably 3 
complete observation 
cycles completed by 
mid-June on all 
teachers. 
 
All programmes to have 
completed a second 
co-construction 
meeting if required 
 
Attend weekly CCoP  
 
Attend TCoP with 
teachers 

 

All case studies updated 
prior to co-construction 
meeting. 
 

 
Attend weekly CCoP  
 
Attend TCoP with 
teachers 

 

Meet with teachers: 
1 observation cycle 
completed within the first 
four weeks of the 
programme / or second 
semester. 
 
Coaches Hui: 
13th July Whanganui 
Self-Assessment. 
 
Attend weekly CcoP 
 
 Attend TCoP with 
teachers 
 
 

 

 

 

All case studies 
updated prior to co-
construction meeting. 
 
All programmes to 
have completed a co-
construction meeting. 
 
Attend weekly CCoP  
 
Attend TCoP with 
teachers 

 

 

 

 

2/3 complete 
observation cycles 
completed by mid-
September on all 
teachers. 
 
Coaches Hui: 
5th October 
Palmerston North. 
 
Attend weekly CCoP 
 
Attend TCoP with 
teachers 

 

 

 

2/3 complete 
observation cycles 
completed by mid-
November on all 
teachers. 
 
All programmes to have 
completed a second co-
construction meeting if 
required 
 
Attend weekly  CCoP  
 
Attend TCoP with 
teachers 

 

 

 

 

All case studies 

updated prior to co-

construction meeting. 

 

Attend  weekly CCoP  
 

 
Attend TCoP with 
teachers 

 

 

 

Coaches Hui: 
Wairarapa 
Coaches review and plan 
hui for 2017. 
 
Attend weekly CCoP  
 
Attend TCoP with 
teachers 

 

New impact coaches Coaches Hui 1st-3rd 
February. 
 
Tuakana Teina coach 
pairs appointed. 
 
PD on observation cycle 
process. 
 
Observe impact coach 
during one full 
observation cycle. 
 
Attend weekly Coach 
Community of Practice 
(CcoP). 
 
Attend Teacher 
Community of Practice 
(TcoP) with teachers 

 
More examples of 
teaching profile practices. 
 
Invite teachers. 
 

PD on observation 
cycle process. 
 
Observe coach during 
one full observation 
cycle. 
 
Observe co-
construction meeting. 
 
Attend weekly CCoP. 

 
Attend TCoP with 
teachers 

 

Become familiar with 
resources and tools. 
 
Meet teachers; 
Plan 1 observation cycle 
to be completed within 
four weeks. 
 
Attend weekly CCoP. 

 
Attend TCoP with 
teachers 

 

Plan 2nd observation 
cycle to be completed 
by mid June. 
 

 
Attend weekly CCoP. 

 
Attend TCoP with 
teachers 

 

Update case studies on all 
teachers. 
 
Observe co-construction 
meeting. 
 
Two observation cycles to 
be completed on all 
teachers by mid-June. 
 
Attend weekly CCoP. 

 
Attend TCoP with 
teachers 

 

Meet with teachers: 
1 observation cycle 
completed within the first 
four weeks of the 
programme/or second 
semester. 
 
Attend weekly CCoP. 

 
Attend TCoP with 
teachers 

 

 

 

Two observation 
cycles completed on all 
teachers by mid-
September. 
 

 
Attend weekly CCoP. 

 
Attend TCoP with 
teachers 

 

Update case studies 
on all teachers. 
 
Contribute during 
programme co-
construction meeting. 
 
Attend weekly CCoP. 

 
Attend TCoP with 
teachers 

 

2/3 observation cycles 

completed on all 

teachers by mid-

November. 

Attend weekly CCoP. 
 

Attend TCoP with 
teachers 
 

 

 

All observation cycles 

completed. 

 
Update case studies 

on all teachers. 

 
Contribute during 

programme co-

construction meeting. 

Attend weekly CCoP. 
 

Attend TCoP with 
teachers 
 

 

Attend weekly CCoP. 

 
Attend TCoP with 
teachers 

 



 
UCOL Investment Plan 2017-2018 
for the Tertiary Education Commission 
 

 

 

APPENDIX 9 

Lead Coach 
 
Needs assessment and 
development of coach and 
teacher Professional 
Development 
 
Sessions with coaches 
Regular weekly 
meetings: 
WNG: Tuesday 
WAI:Thursday 
PN: Monday & Wednesday  
 
Outcomes, strategies and 
activities shared on Moodle 
 
Shadow coaching throughout the 
year - each coach should have at 
least one.  
 
Dual observations set up 
Tuakana Teina coach pairs 
appointed  
 
Facilatation of TcoP 
 
Facilitation of Co-Construction 
meetings 
 
Te Atakura process and 
procedure research / 
development / implementation 
and management.  
 
Teacher and Te Atakura 
resource research, development 
and implementation.   
 
 

 

Coaches Hui 1st-3rd 
February. 
 
Hui: The  effective 
Teaching profile and Te 
Atakura guiding 
principles.  
 

 

 
. 
 
 
 
 
 
Facilitating Teacher 
Community of Practice 
(TcoP) 
 
 
Facilitaing 
Co-construction 
 meetings 

Session 1: The 
observation cycle: the 
pre-observation phase: 
a look at the template, 
course data  and case 
study. 

 
Session 2: The 

observation cycle: the 
class observation 
phase, template and 
case study  
 
Session 3: The 
observation cycle – the 
post observation phase, 
template and 
case study. 
 
Session 4: Learning 
about co-construction. 
 
Shadow coaching. 
Erin work with 
Programm Leaders to 
set up co-construction 
meetings. 
 
 
Research Focus group 
data from previous 
focus groups -Michael 
 
Discus with Gianetta 
running TA focus group 
with students and other 
ways to capture student 
voice through modifying 
student feedback forms 
 
Facilitating Teacher 
Community of Practice 
(TcoP) 
 
Facilitaing 
Co-construction 
meetings 

Session 8: Free: the 
competency tool. 
 
Session 9: Learning 
about co-construction 
and case studies. 
Preparing teachers 
(holidays). 
 
Coach meeting: Self 
Assessment. What’s the 
impact of Te Atakura? 
 
Shadow coaching. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Facilitating Teacher 
Community of Practice 
(TcoP) 

 
Facilitaing 
Co-construction 
meetings 

Session 10: A focus on 
the family-like context. 
Example. 
 
Session 11: Free 
session. 
 
Session 12: Mind 
frames. 
 
Session 13: Free 
session. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Facilitating Teacher 
Community of Practice 
(TcoP) 
 
Facilitaing 
Co-construction 
meetings 

Session 14: Discursive 
interactions. 
 
Session 15: 
Powersharing. 
 
Session 16: Focus on the 
student voice. 
 
Session 17: GPILSEO. 
 

 

 

 

 

 

 

 

 

 

 

 

 
Facilitating Teacher 
Community of Practice 
(TcoP) 
 
Facilitaing 
Co-construction meetings 

Session 18: Review 
competency tool. 
Holidays. 
 
Session 19: Self 
Assessment questions 
[insert questions]. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Facilitating Teacher 
Community of Practice 
(TcoP) 
 
Facilitaing 
Co-construction meetings 

Session 20: Know 
your impact strategies 
to determine the effect 
of your teaching. 
 
Session 21: Free 
session. 
 
Session 22: Review of 
case studies and 
findings. 
 
Session 23: Free 

session. 
 
Session 24: Self 
Assessment questions. 
 
Session 25: 

GPILSEO. 
 
Session 26: Free 
session. 
 
Session 27: Teaching 
strategies. 

 
Facilitating Teacher 
Community of Practice 
(TcoP) 
 
Facilitaing 
Co-construction 
meetings 

Session 28: Free 
session. 
 
Session 29: Self 
Assessment 
questions. 
 
Session 30: Free 
session. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 
Facilitating Teacher 
Community of Practice 
(TcoP) 
 
Facilitaing 
Co-construction 
meetings 

Session 31: Mind 
frames.  
 
Session 32: Free 
session. 
 
Session 33: Student 
Voices. 
 
Session 34: Free 
session. 
 
Session 35: Self 
Assessment. 
 

 

 

 

 

 

 

 

 

 
Facilitating Teacher 
Community of Practice 
(TcoP) 
 
Facilitaing 
Co-construction 
meetings 

Session 36: Free 
session. 
 
Session 37: Self 
Assessment questions. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Facilitating Teacher 
Community of Practice 
(TcoP) 
 
Facilitaing 
Co-construction 
meetings 

 

Teachers 
Community of 
Practice (TCoP) with 
coaches 
 

1.5 hours each 
session 
 

Session 1: Staff intro 
sessions:Relationships-
based Learning: An 
overview. Te Atakura or a 
reflections. 
 
PER GROUP OF 
TEACHERS 
 

Session 2: Staff intro 
sessions: The 
observation cycle, 
process and tools. 
 
Staff intro sessions: 
intro to co-construction 
meetings. 

Session 3: Staff 
session: The effective 
teaching profile (ETP). 
 

 

Session 4: Staff intro 
session: Family-like 
context. 

Session 5: Discursive 
interactions and power 
sharing. 

Session 6: Student 
Voice. 
 

Session 7: Inquiring 
cycles. 
 

Session 8: 
Mindframing. 
 

Session 9: Sharing 
strategies. 

Session 10: Review.  

Teachers 
 
Mirror coaches from 
teachers’ perspectives.  
 
Once a month 
Community of Practice 
(TCoP). 
 

 

 

Revisit and review the 
observation cycle process 
and pre-obs protocols. 
 
Meet with coaches to 

organise observations: 
1 observation cycle 
completed within the first 
two weeks of the 
programme. 
 
Have pre-obs. 
 
Attend TCoP. 
 
?? 

TCoP. 
 
Complete resource 
book activity. 
 
1 observation cycle 
completed within first 2 
weeks of programme. 
 
All programmes to have 
completed a co-
construction meeting. 
Book Launch: new 
resources sent to Jeans 
team for proofing 
 
Electronic copies of 
Cognitions “in our 
shoes” book emailed to 
new teachers in 
interium  

 

TCoP. 
 
2 observation cycles 
complete: 
 
Pre-obs. 
Obs in first 2 weeks. 
Post-obs. 
Co-construction 
meeting. 

TCoP. 
 
At least 2 preferably 3 
complete observation 
cycles completed by 

mid-June. 

TCoP. 
 
All programmes to have 
completed a second co-
construction meeting if 

required. 
 

TCoP. 
 
Meet with coaches: 
1 observation cycle 
completed within the first 

four weeks of the 
programme/or second 
semester. 

TCoP. 
 
A closer look at 
discursive interactions: 
PN:6th,20th,27th 

August. 

All programmes to 
have completed a co-
construction meeting. 

TCoP. 
 
2/3 complete 
observation cycles 
completed by mid-

September. 
 
Inform their managers 
of observations 
undertaken.  
 

TCoP. 
 
15th October. 
Teachers’ Community 
of Practice Wairarapa:  
A closer look at 
discursive interactions: 
Prior learning. 

 
2/3 complete 
observation cycles 
completed by mid-
November. 

TCoP.  
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Students  Introduced to Te Atakura 
and their teacher’s  
coach. 
 
. 
 
Focus group interviews ? 
 

Student voice collected 
from observation.  
 
Te Atakura information 
sheet reviewed / 
modified and passed 
onto students 

Student voice collected 
from observation.  
 

Student voice focus 
group. 
 

Focus group interviews? Student voice collected 
from observation.  
 

Student voice collected 
from observation. 

Student voice 
collected from 
observation.  

Student voice focus 
group.   

Deans, academic 
leaders, heads of 
schools 
 

Feedback (put in 
T.T. date by end of 
February) 

Managers to have 
organised co-construction 
meetings by end of 
March. 
 
Attend Hui  
 

Set dates in March for 
Pre co-construction co-
construction meetings. 
 
Te Atakura Professonal 
Development  

Receive progress update from teacher that 
observations completed. 
 
Te Atakura Professonal Development 

Te Atakura Professonal 
Development 

Te Atakura Professonal 
Development 

Set dates for these meetings. 
Te Atakura Professonal Development 
 

Receive progress 
update from teacher 
that observations 
completed. 
Te Atakura Professonal 
Development 

Te Atakura 
Professonal 
Development 

Te Atakura Professonal 
Development 

Leadership 
 

Erin reporting to 
Exceutive Director - 
Quality 

Attend Hui Te Atakura Professonal 

Development 
Te Atakura Professonal 
Development 

Te Atakura Professonal 

Development 
Te Atakura Professonal 
Development 

Te Atakura Professonal 
Development 

Te Atakura 
Professonal 
Development 

Te Atakura 
Professonal 
Development 

Te Atakura Professonal 
Development 

Te Atakura 
Professonal 
Development 

Te Atakura Professonal 
Development 

General Staff 
Invited to UCOL Te Atakura 
Professional Development 
sessions  
 
What is Te Atakura 
What does Te Atakura look like 
in your context 

 

           

 

Note: This is a living document subject to change as new needs and initiatives arise.  

Moved from Feb to March 
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Introduction 
 

Te Waka Hourua 2016 – 2019 is our renewed strategy to improve how UCOL performs to 

ensure Māori students are enjoying and achieving success as Māori. Te Waka Hourua 

builds on our previous Māori strategy “Rourou Aronui” and recognises the achievements 

made from 2013 – 2015.   

 

Waka Hourua were the ancient sea-faring vessels used by Polynesians/Māori to travel 

vast ocean distances. Waka Hourua were double hulled and their strength, stability and 

speed relied on each hourua (canoe) being lashed tightly to each other so they moved as 

one and reached the destination safely. Likewise in contemporary times Waka Hourua 

can be used as a metaphor for partnership, collaboration and working together in a bi-

cultural context where all elements operate and move together as one, neither one 

dominating or being dominated by the other to achieve success. 

 

Pou have played a significant role in the lives of Māori for many centuries. They are 

usually carved posts and some of their uses included being placed strategically on the 

land or in specific places to acknowledge and represent the relationship between tangata 

whenua (people of the land), their ancestors and their taigo (environment). 

   

Pou can be significant markers that identify boundaries, guardianship and protection. In 

short they mark the traditional and contemporary associations significant to Māori and 

their contribution to New Zealand’s cultural heritage and identity.  This strategy shows 

the here (interconnectedness) of Pou and their connection to achieving outcomes that 

should be of mutual benefit. None of the Pou can stand on their own, they impact on and 

influence once another. 

 

Pou also represent strength and stability as in the pu tokomanawa in tupuna whare of 

the marae, it keeps the structure erect. If the pou tokomanawa falls so with the whare. 

This is not dis-similar to the many varied structures of ethnic groups around the world.  

 

The six pou represented in the Māori Potential Strategy 2016-2019 are: 

 Te Akoranga tikanga rua (Bi-cultural Practice) 

 Te Urunga mai (Student Entry and Admission) 

 Tuhono (Engagement, Collaboration and Enhanced Relationships with Iwi) 

 Whakamana tangata (Growth Potential - Staff) 

 Te puawai akonga (Achieve, Grow and Prosper – Māori Success) 

 Te Ao hurihuri (Future Focus – Relevant Curriculum) 

 

The strategy identifies: 

 Our vision 

 Our values 

 Our guiding principles  

 Our priorities areas over the next three years 

 KPI’s to measure our success 

 Frameworks which support our model for Māori success 

 
Our Vision 
 

Our vision is to live in a world where Māori enjoy at least the same educational success 

as non Māori. When the vision is realised Māori students will participate and achieve at 

all levels on par with other students and Māori will attain the qualifications that enable 

them to participate and achieve at all levels in the workplace. 

 

Te Waka Hourua is a strategy created from Te Ao Māori (The Māori Cultural World).  It is 

to: 

 Live as Māori: Be grounded as active participants in Te Ao Māori through 

accessing whanau, hapu, iwi, marae, te reo, tikanga and whakapapa resources 



 

 APPENDIX 10 

 Actively participate as global citizens: Acquire knowledge through a quality 

education system that enables Māori to participate in the affairs of the world and 

contribute to the greater good 

 Enjoy good health and a high standard of living: Educational achievement should 

ensure employment opportunities, higher income levels, improved standards of 

health and lifestyles made from quality choices.   

 

 

Our Values 
 

Values are beliefs or ideals which shape our behaviours and act as broad guidelines for 

our professional lives.   

 

 MANAAKITANGA: A nurturing and supportive environment  

 MANA MOTUHAKE: High expectations; development of personal and group 

identity and independence, respect      

 WHAKAPIRINGATANGA:  Positive relationships and connections; a family like 

atmosphere; a sense of belonging 

 WANANGA:  Rich, dynamic sharing of knowledge; dialogue, debate and careful 

consideration  

 AKO:  Teaching and Learning; effective teaching interactions and relationships 

with learners 

 KOTAHITANGA:  Unity; a collaborative response towards a common vision, goal, 

purpose or outcome 

 

 

Our Guiding Principles 
 

UCOL is committed to respecting the following principles: 

 

1. Partnership involves working together with Iwi, hapu, whanau and Māori 

communities to develop and implement strategies for gains in Māori Education 

and provision of appropriate support services 

2. Participation requires Māori to be involved at various levels at UCOL, including 

in the decision making, planning and development, monitoring and delivery of 

education services 

3. Protection involves UCOL working to ensure Māori have the same level of 

education as non-Māori and safeguarding Māori cultural concepts, values and 

practices 

 

 
Acknowledgements and Supporting Frameworks 

 
UCOL would like to acknowledge the work of Māori thought leaders who have provided 

Nga Pou Tarawaho (relevant frameworks) from education and health which have guided 

the development of the Te Waka Hourua strategy including; 

 

The Effective Teaching Profile (Bishop & Berryman 2003).  This model encapsulates 

the Effective Teaching Profile (2003) which provides the framework for UCOL’s Te 

Atakura Initiative, a UCOL wide initiative aimed at improving educational outcomes for 

all students, including Māori.  Effective teachers of Māori students create a culturally 

appropriate and responsive context for learning in their classroom; take a positive, non-

deficit view of Māori students and see themselves as capable of making a difference for 

them. 

 

The framework includes observation cycles, co-construction meetings, GPILSEO and a 

community of practice to support teachers.  An observation cycle consists of a pre-

observation meeting, an observation and a feedback session.  Student voice is gathered 

during the observation and used as the driver for change – these are carried out within 
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the Coach/Teacher partnership.  Co-construction meetings are where a group of leaders 

and teachers of a common group of students come together to reflect on student 

participation and achievement evidence and co-construct group goal setting with a focus 

on Māori student and all student achievement.  GPILSEO stands for Goals; Pedagogy of 

relationship based learning; Institutionalising support systems and support; Leadership 

of relationships based learning; Spreading reform; Evaluating the evidence of impact and 

Ownership.  GPILSEO are the essential elements for a sustainable and scalable reform 

initiative. 

 

UCOL wishes to acknowledge contributions from UCOL staff and students, the Pouarahi 

Māori, Pasifika Education and Arahanga Consultants. 

 

Te Whare Tapawha model (Māori health) Mason Durie (Durie 1982).   

 

This model encapsulates a Māori view of health and wellness and has four dimensions: 

taha wairua (spiritual health), taha hinengaro (mental health), taha tinana (physical 

health) and taha whānau (family health). Different parts of a wharenui (meeting house) 

represent each of these dimensions.  Te taha hinengaro (psychological health) focuses 

on mental and emotional wellbeing.  It includes having a sense of achievement, 

enjoyment and fun and how we learn and think.  It highlights the importance of 

effectively communicating thoughts and feelings, being resilient and developing problem 

solving and decison making skills.  This can include activities such as managing stress, 

celebrating success and creating a comfortable learning environment (Hay & Campbell 

2012). 

 

Te taha wairua (spiritual health) is recognised as the essential requirement for health 

and wellbeing focusing on an individual’s purpose in life, their values and beliefs, their 

goals and aspirations.  This could include exploring cultural values; connection to the 

environment; contribution to society; discovering inner strengths and articulating life 

and career aspirations (Hay & Campbell 2012). 

 

Te taha tinana (physical health) focuses on physical wellbeing and bodily care.  Taha 

tinana suffers when a person is under emotional stress, or is unwell.  Hay and Campbell 

(2012) connect taha tinana to establishing good study habits, providing effective 

learning resources and helping the learner learn about healthy lifestyles. 

 

Te taha whanau (family/social health) is a fundamental unit of Māori society.  The 

beliefs, expectations or opinions of the whanau can have a major impact on the decisions 

that an individual makes.  Te taha whanau focuses on friendships, helping and mixing 

with others, whanau, support networks and a feeling of belonging.  This could include 

making connections with the tutor and other learners, creating and maintaining strong 

support networks, taking responsibility and enhancing collaborative learning (Hay and 

Campbell 2012). 

 

 

http://www.teara.govt.nz/en/glossary#whānau
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Te Waka Hourua Strategy1 
 

POU STRATEGY STRATEGIC 

INTENT 

STRATEGIC 

OUTCOMES 

REVIEW 

1. TE 

AKORANGA 

TIKANGA RUA 

 

Bicultural Practise 

Policies and 

procedures give 

effect to the 

bicultural intent of 

the institution 

Aligning of UCOL 

policies and 

procedures to 

recognise and 

foster our 

bicultural context 

UCOL is 

recognised as an 

institution that 

fosters bicultural 

practices.  

How effective are 

policies and 

procedures at 

enabling and 

fostering a 

bicultural 

environment? 

(New Programme 

Development 

Policy; Admission 

and Enrolment 

Policy; 

Assessment and 

Moderation Policy 

2. TE URUNGA 

MAI 

            

Student Entry and              

Admission 

Increase and 

improve the 

transition of Māori 

students into 

Tertiary Study  

Seamless and 

supportive entry 

for Māori into 

UCOL  

Students in the 

right programmes 

Effective entry 

processes 

How effective are 

entry processes 

for Māori 

students? (Toku 

Reo Survey 

results-First 

Impressions) 

3. TUHONO 

 

Engagement, 

Collaboration               

Enhanced 

Relationships 

Enhance and 

Improve 

relationship with 

Iwi/Māori  

Work 

collaboratively 

with Iwi/Māori to 

support Māori 

students their 

whānau and 

hapori into tertiary 

studies 

Identifying and 

meeting Iwi/Māori 

needs 

UCOL contributes 

to Iwi and Māori 

development 

What is the value 

of the outcomes to 

Māori?  

How effective are 

relationships with 

Māori? (Growth in 

Māori student 

numbers, Student 

satisfaction 

survey) 

4. WHAKAMANA 

TANGATA 

 

Growth Potential 

Enhance staff 

capability and 

capacity 

Produce and 

sustain high 

performing 

culturally 

competent staff 

Staff are culturally 

competent  

Appropriate 

pedagogies are 

used for delivery  

Teaching and 

support meet 

Iwi/Māori needs 

How effective are 

staff at meeting 

Iwi/Māori needs? 

(Student 

satisfaction 

survey, staff 

progression) 

5. TE PUAWAI 

AKONGA 

 

Grow, Achieve and                

Prosper 

Ensure Māori 

UCOL students 

succeed as Māori 

UCOL Māori 

students prosper, 

grow and achieve 

their potential and 

maintain their 

cultural identity  

Increased course 

and qualification 

completions 

Students get jobs 

or progress in 

study 

How well Māori 

students achieve? 

What is the value 

of outcomes for 

Māori students? 

(Course 

completions, 

qualification 

completions, 

progression to 

further/higher 

study, increase in 

enrolment rates, 

                                           
1 This strategy has been developed by the Pouarahi Māori and Pasifika Education with 

support from Arahanga Consultants. Input was also sought from UCOL Chief Executive 

(CE), Māori students and staff, regional Iwi, and the UCOL Senior Leadership team.  
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completion of L4 + 

progammes, 

improved 

employment 

outcomes) 

6. TE AO 

HURIHUI 

 

A Future Focus 

Curriculum gives 

effect to Iwi/Māori 

contexts 

(biculturalism) 

Curriculum 

expresses a 

relevance to 

Iwi/Māori context 

Curriculum has a 

clear, articulated, 

relevance to Māori  

How well does the 

curriculum give 

effect to Iwi/Māori 

contexts? (Policy 

effectiveness 

review, new 

programme 

development 

policy) 
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Glossary 
 

Ako To learn, as well as to teach 

Hapu Kinship group, clan, tribe, subtribe - section of a large kinship 

group and the primary political unit in traditional Māori society 

Here Interconnectedness 

Iwi Extended kinship group, tribe, nation, people, nationality, race 

- often refers to a large group of people descended from a 

common ancestor and associated with a distinct territory. 

Kōtahitanga Unity, togetherness, solidarity, collective action 

Mana motuhake Separate identity, autonomy, self-government, self-

determination, independence, sovereignty, authority - mana 

through self-determination and control over one's own destiny. 

Manaakitanga Hospitality, kindness, generosity, support - the process of 

showing respect, generosity and care for others. 

Marae Courtyard - the open area in front of the wharenui, where 

formal greetings and discussions take place. Often also used to 

include the complex of buildings around the marae. 

Pou Significant markers that identify boundaries, guardianship and 

protection. In short, they mark the traditional and 

contemporary associations significant to Māori and their 

contribution to New Zealand's cultural heritage and identity 

Pou Tokomanawa Describes a person in a position of influence and responsibility 

Taiao World, Earth, natural world, environment, nature, country 

Tama  Tauira achievement and Māori achievement 

Tangata Whenua Local people, hosts, indigenous people - people born of the 

whenua, i.e. of the placenta and of the land where the people's 

ancestors have lived and where their placenta are buried 

Te Akoranga 

tikanga rua 

A bi-cultural approach 

Te Ao Hurihuri The contemporary world 

Te Ao Maori The Māori world 

Te Puāwai ākonga To grow, develop, blossom 

Te Reo Māori language 

Te taha hinengaro Mental/emotional Health 

Te taha tinana Physical Health 

Te taha wairua Spiritual Health 

Te taha whānau Family  

Te Urunga mai To enter/admission into 

Te Whare Tapa 

Whā 

A holistic(whole-person)  development approach   

Tikanga Correct procedure, custom, habit, lore, method, manner, rule, 

way, code, meaning, plan, practice, convention, protocol - the 

customary system of values and practices that have developed 

over time and are deeply embedded in the social context . 

Tūhono Connections  

Wānanga To meet discuss, deliberate, resolve 

Whaka Hourua Traditional Māori/Polynesian double hulled waka 

Whakamana 

tangata 

To uplift, respect a person’s dignity 

Whakamarama Explanation, clarification. 

Whakapapa Geneological ties 

Whakapiri Be close to 

Whenua                                      Land   

Whare                                      House 
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Category: General Administration Date Created: 18 April 2016 

Responsibility: UCOL Council Date Last Reviewed: 19 April 2016 

Approval: UCOL Council Version: 1.0 

 

Purpose 

UCOL is committed to upholding the principles of the Treaty of Waitangi (Appendix I) and to working 
collaboratively with Iwi to achieve their economic development and education goals. This policy is 
intended to maintain and enhance regular engagement with Iwi with the aim of improving educational 
outcomes for Māori learners.  
 
UCOLS’s region includes a number of Local Government Areas (Appendix II) and Iwi / tangata whenua 
within UCOL’s area (Appendix III). 

Scope  

This policy describes the way in which UCOL engages with Iwi across its operations. It recognises the 
limitations of Council to address circumstances which impact on tangata whenua which are beyond 
its powers as identified under the Education Act.  It provides Council with a consultative mechanism 
for regular engagement with Iwi and enables a Māori world view to be incorporated into governance 
and management decision making, policies and procedures.   
 
Working Together  
The following principles underpin how UCOL and tangata whenua interact and work together: 

 Partnership involves working together with Iwi, hapu, whanau and Māori communities to 
develop strategies for gains in Māori Education and provision of appropriate student support 
services 

 Participation requires Māori to be involved at various levels at UCOL, including in the decision 
making, planning and development and delivery of education services. 

 Protection involves UCOL working to ensure Māori have at least the same level of education 
as non-Māori and safeguarding Māori cultural concepts, values and practices. 

 
Definitions 
 
Council – refers to Members of the UCOL Council  
Region – refers to the Manawatu, Whanganui, Palmerston North, Masterton, Featherston, Carterton, 
Horowhenua, Rangitikei Local Government Areas 
Tangata whenua – refers to whanau, hapu and Iwi in the UCOL region  
 

Responsibility  

UCOL Council 
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Policy Statements  

In recognition of the principles of the Treaty of Waitangi, the UCOL Council is committed to improving 
educational outcomes for Māori. 

1. Elected Council Representative  

Under the UCOL Council Delegations Statute 2015 that “at least one Council Member will officially 
represent Iwi on the UCOL Council, the representative must be tangata whenua”. The successful 
candidate brings a Māori perspective to the UCOL Council; and assists the Council to meet its duty under 
section 181(b) of the Education Act to acknowledge the principles of the Treaty of Waitangi.  

2. Leadership at UCOL 

2.1 Executive Team 

Underpinning Council’s commitment to the effective facilitation of Māori in decision making is the 
provision of dedicated staff and other resources. The aim of this is to increase Māori influence in UCOL 
and the Māori community. 

The Chief Executive and the Executive Management Team (Quality, Business Development, Education 
and Research, Student Success, Finance and Corporate Services and Communications and the Office of 
the Directors, Māori) are responsible for ensuring that the day to day operations of UCOL are carried 
out in an efficient and effective manner.  

Outcomes sought: 

 Facilitate and promote best practice in relation to programme and services provision for 
tangata whenua. 

 Work with the Tangata Whenua Reference Group to facilitate and promote: 
o The development and implementation of the educational strategy for each Iwi 
o Bicultural awareness training for UCOL Officers and Contractors (UCOL’s Cultural 

Competence Framework) 
o Protocols to be used by UCOL in relation to tikanga for UCOL ceremonies such as 

graduation, student and staff welcomes - which typically involve kaumatua and kuia  
 

2.2 Directors, Māori 

The positions of Director, Māori have been established by the Office of the Chief Executive as a means 
of facilitating and enhancing Māori involvement in decision making. The purpose of these positions is to 
provide advice to, and liaise with Council, the Office of the Chief Executive and tanagata whenua 
regarding the advancement of Iwi education plans and aspirations.  

2.3 Senior Māori Academic Leader 

The position of (no working title yet, but this would be the senior Māori academic leader in UCOL) has 
been established by the Office of the Chief Executive and is responsible for the provision of advice, 
information and academic leadership on all matters relating to Māori with the end goal of improving 
educational outcomes for Māori at UCOL.  
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3. Representation 

3.1 Customer Relationship Management System 

To ensure there is a voice for all tangata whenua/Māori, the Council and Senior Management will ensure 
that a comprehensive Customer Relationship Management system (CRM) is developed as a reference 
for the Council and Senior Management (both at governance and operational levels).  

Outcomes Sought: 

 Develop and maintain a CRM of Iwi, marae and Māori organisations in the UCOL region 

 Schedule regular hui to canvass tangata whenua contributions on direct issues 

 Attend (by invitation) relevant events which promote and advance the educational aspirations 
of Māori 

3.2 Tangata Whenua Reference Groups  

Tangata whenua reference groups act as a check and balance on Council processes, especially on those 
matters requiring a Māori perspective. Reference groups will meet at a minimum, once per annum.  
Recommendations from the reference groups will be communicated through the Chair and will be given 
due consideration by the Council when making decisions that directly impact on Māori and on all 
matters that require the perspective of te Ao Māori as set out in the principles of ‘Working Together’.   

Outcomes Sought: 

 Establish relevant tangata whenua Reference Groups  

 Develop a Terms of Reference for the tangata whenua reference groups (Appendix IV) 
 

4. Effective Consultation 

Effective consultation should occur early and throughout the decision-making process, which requires 
openness about how, why and when tangata whenua are being consulted and how much influence they 
will have over the decisions being made. 

4.1 New Programme Consultation 

To achieve improved educational outcomes for Māori, Senior Management will consult with tangata 
whenua on the development of new programmes, including: 

1. The proposed structure of the degree programme, including the range of majors and electives 
2. The inclusion of an internship project and the benefits for students and employers 
3. The mix of theory and technical learning 
4. Specific areas of expertise that would be important to include in the degree and may help 

students gain future employment 
5. Additional comments or suggestions.  

4.2 Communications Plan 

Communications include all written, spoken and electronic interaction between people. A 
communications plan provides guidance on how, when and what communication tools are best used in 
certain situations. 
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Outcomes sought: 

Review and implement a strategy for dissemination of information to tangata whenua individuals and 
groups 

4.3 Policy Development and Review  

A policy is typically described as a deliberate plan of action to guide decisions and achieve rational 
outcomes.  

Outcomes sought: 

 Policies and Plans - Review frameworks to ensure that the Māori world view is incorporated in 
UCOL policies and plans 

 Economic Development – Assist tangata whenua groups in building capacity, skills, resources 
and expertise to develop sustainable business initiatives 

 Signage – Recognise  bicultural heritage through the naming of places within UCOL 

 Strategy - Facilitate tangata whenua contributions to the development of the UCOL Strategic 
Plan  

 
5. Tikanga 

Council and Senior Management will seek advice and ensure compliance with tikanga for UCOL 
ceremonies such as graduation, student and staff welcomes. There are occasions where Council and 
Senior Management will require kaumatua and kuia to be in attendance at UCOL events, particularly 
student and staff welcomes and graduation. 

Outcomes sought: 

 Approach kaumatua to manage tikanga in ceremonial matters and liaise with UCOL Director’s 
Māori 

 Ensure that advice is sought by Director’s Māori on issues pertaining to tikanga  

 Facilitate the development of protocols of tangata whenua in a range of situations including 
Powhiri for visitors to UCOL and karakia for official occasions, openings etc. 

Relevant Legislation  

Education Act 
 

Related Documentation  

UCOL’s Cultural Competency framework  
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APPENDIX I – Treaty of Waitangi Principles 

 Principle of Tino Rangatiratanga – Self-management 
The rights of Māori to exercise full authority and control over their lands, resources and 
taonga. 
 

 Principle of Kawanatanga – Governance 
The authority to make laws for the good order and security of the country subject to the duty 
imposed (on the Crown) to Māori under the Treaty. 
 

 Principle of Whakawhanaungatanga – Partnership 
A partnership between Māori and the Crown which requires the parties to act reasonably and 
with the utmost good faith in accordance with the Treaty of Waitangi. 
 

 Principle of Oritetanga – Equality and privileges of citizenship 
The right of tangata whenua as individual citizens to receive, as a minimum, fair and equal 
access to the resources and benefits provided by the Crown.  
 

 Principle of Kaitiakitanga – Stewardship 
The responsibility of Māori to undertake their duty of custodianship, stewardship and 
guardianship over their lands, resources and taonga. 
 

 Principle of Whakatika i te mea he – Duty to remedy past breaches 
The duty of the Crown to remedy past breaches of the Treaty and to prevent further breaches. 
 

 Principle of Tuatiaki ngangahau – Active protection of taonga and Māori interests 
The duty to ensure the active protection of taonga for as long as Māori wish it to apply. 
 

 Principle of He here kia mohio – Duty to be informed 
The duty of the Crown to make informed decisions through consultation with Māori. 
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APPENDIX II – UCOL’s Local Government Areas 

 

Source: Local Government New Zealand Website, http://www.lgnz.co.nz/assets/North-Island-

PNG.PNG, Accessed 18 April 2016.  
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APPENDIX III – Iwi / Tangata whenua within UCOL’s area 

 

Source: New Zealand Trade and Enterprise Website, https://www.nzte.govt.nz/en/how-nzte-can-

help/te-kete-tikanga-maori-cultural-kit/iwi-tribes-of-new-zealand/, Accessed 18 April 2016.  
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APPENDIX IV – Terms of Reference – Tangata Whenua Reference Group  

 
UCOL 

Tangata Whenua Reference Group 
 

Purpose 

The purpose of the Tangata Whenua Reference Group is to: 

 Uphold the principles of the Treaty of Waitangi 
 Work collaboratively with Iwi to achieve their economic development and education goals. 
 Maintain and enhance regular engagement with Iwi with the aim of improving educational 

outcomes for Māori learners. 

Membership 

The Tangata Whenua Reference Group is a working group of the UCOL Council.  

The Tangata Whenua Reference Group shall consist of a specified number of members: 

 UCOL Council Chair (or representative) 
 UCOL Council (Councillor) 
 UCOL Chief Executive  
 UCOL Executive Director, Education and Research 
 UCOL Director Māori 
 UCOL Campus Manager  

 Iwi Chief Executive 
 Iwi representatives as required (up to 5) 

Representation from all Iwi in the region is paramount for a meeting to progress.  

Responsibilities 

The Chair of the UCOL Council or the Chair of the Iwi group will Chair the meeting. In their absence, 
their delegated representative will be invited to the table and have speaking rights. 

There is an expectation that members will make every effort to attend all Tangata Whenua Reference 
Group meetings. 

Wherever possible, the Tangata Whenua Reference Group should determine matters by consensus 
decision.  

All decisions made by the Committee will be forwarded for inclusion in the agenda at the next 
Reference Group meeting. The Office of the UCOL Chief Executive will be responsible for the 
Secretariat and meeting related expenses such as catering and room hire.  

Meetings 

The Tangata Whenua Reference Group shall hold all meetings at such frequency, times and place(s) 
as agreed under the Terms of Reference. 

Minutes of all proceedings of the Tangata Whenua Reference Group shall be kept by the Secretariat, 
and shall be circulated to the members and considered at the next meeting. 
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UCOL’s Literacy and Numeracy Action Plan 2016-2018 

Vision statement:  

Enhance the personal opportunities for UCOL students and their contribution to community success through their improved Literacy & Numeracy skills 
and practices. 

Area of 
Improvement 

Goal 
(What) 

Actions 
(How) 

Time Frame 
(When) 

Person (s) 
Responsible 
(Who) 

Leadership 

Literacy & Numeracy plan 

approved. 

Develop Literacy & 
Numeracy plan to achieve 
vision goals timelines. 

 

29 August 2016 
Executive Director, 
Quality  
and 
Executive Director 
Education and Research 

 

Annual Evaluation of Plan 

 

Self Assessment report 
provided annually. 

October 2017 Literacy & Numeracy 

Team 

Communication 

A communication plan to 

inform other relevant UCOL 

staff and stakeholders of the 

Literacy and Numeracy Plan 

initiative. 

Develop and implement 

Literacy & Numeracy 

communication plan. 

 

19 September 

2016 

Director, 

Communications/Project 

Manager 

Executive Director, 

Quality 

Policies and 

Processes 
Relevant policies and 

processes reflect good Literacy 

Review HR, Academic 

Policies and Enrolment 

and recruitment processes. 

June 2017 Executive Director, 

Quality 
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& Numeracy practice and 

UCOL expectations. 

Executive Director 

Business Development 

Review and revise 

employment contracts. 

Deputy Chief Executive 

Management 

Information 

Systems (MIS) 

MIS supports timely 
communication of Literacy & 
Numeracy data to all relevant 
staff. 

Identify relevant data 

sources. 

20 October 2016 

Literacy & Numeracy 
Team 
 
and 
 
National Centre of 
Literacy and Numeracy 
for Adults (NCLANA) 

 

Data for organisational 
decision-making. 

Develop process to extract 

and analyse data. 

 

 

System identifies staff 

teaching on level 1 and 2 

courses. 

November 2016 

 
Programmes identified with 

Level 1 & 2 courses. 

 

 

Self Assessment reports 

include Literacy & 

Numeracy data. 

 

Human 

Resources and 

Professional 

Development  

Literacy & Numeracy 
community of practice. 

 

Develop Literacy & 

Numeracy community of 

practice (aligned with Te 

Atakura initiative where 

practical) 

 

Ongoing UCOL and NCLANA 
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(to maintain and 

develop capability 

of foundation level 

teaching staff) 
All staff meet Literacy & 
Numeracy requirements 
appropriate to the level of 
programmes. 

Provide opportunities for 

Literacy & Numeracy 

ongoing upskilling to 

ensure progress made to 

embed literacy and 

numeracy in teaching 

practices (community of 

practice). 

Ongoing – due to 

new staff 

recruitment 

Literacy and Numeracy 

Advisor 

NCLANA 

Literacy and Numeracy 

Champions 

 

Observation and evaluation of 
Literacy & Numeracy practice 
of all staff. 
 

Review and develop 

Literacy & Numeracy 

observational criteria. 

June 2017 
Literacy & Numeracy 
Advisor 

Upskill observers in 

Literacy & Numeracy 

pedagogy and teaching 

and learning practice. 

Commence 2017 
Literacy & Numeracy 
Advisor 
 
Literacy and Numeracy 
Champions 

 

All staff teaching Level 1 and 2 
courses have National 
Certificate in Adult Literacy and 
Numeracy Education 
(NCALNE) (Voc). 

Procedures in place to 

ensure appropriate staff 

are identified and enrolled 

on NCALNE 

Provide support to staff 

undertaking NCALNE 

Ongoing – due to 

new staff 

recruitment  

Literacy & Numeracy 
Advisor 

 

All relevant staff understand 
and implement Literacy & 
Numeracy practice. 
 

Schedule developed and 

implemented for 

professional development. 

Ongoing 
UCOL  
 
NCLANA 

Online Resource 
Develop Literacy and 

Numeracy Moodle Site 

2017 
Literacy and Numeracy 
Advisor  
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Learning Designer 
(eLearning Team) 

Teaching, 

Learning and 

Assessment 

Literacy and Numeracy for 
Adults Assessment Tool 
processes are implemented 
and are effective. 
 

Review Literacy and 

Numeracy for Adults 

Assessment Tool 

processes. 

Annually 
Literacy & Numeracy 
Team  
 
New Zealand Council for 
Educational Research 
(NZCER) 
 
NCLANA 

 

Embedded Literacy and 
Numeracy 

Teaching and Learning 

Strategies embedded for 

all Level 1 & 2 courses 

Ongoing when new 

programmes 

developed 

Literacy and Numeracy 
Advisor  
 
Tutors  
 
Literacy and Numeracy 
Champions 
 

Learners are engaged in 
assessment process. 
 

Review and update 

processes for learner 

engagement. 

December 2016 – 

January 2017 

Literacy & Numeracy 
Advisor  
and  
Tutors 

Student Literacy & Numeracy 
progress is measured. 

Develop an improved 

process to measure and 

report on student progress. 

 

Provide support to staff to 

assist in measuring 

progress. 

Following input 

from NCLANA 

September 2016 

Literacy & Numeracy 
Team 
 
NCLANA 

Entry requirements align with 
graduate profiles to ensure 
programme success. 

Review entry 

requirements. 

December 2016 Curriculum and Academic 

Services (CAS) 
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Programme 

Development 

  and  

Literacy & Numeracy 

Advisor 

    

Curriculum design identifies 
and documents the Literacy & 
Numeracy teaching 
approaches.  
 

Review and revise 

curriculum documents. 

December 2016- 

January 2017 

Curriculum and Academic 
Services (CAS) 
 
Literacy & Numeracy 
Advisor 

Faculty Staff 

Student 

Outcomes 

Literacy & Numeracy targets 
and benchmarks. 

Develop targets and 

benchmarks. 

 

December 2016 

UCOL 
 
NCLANA 

LNAAT applied to all relevant 
students (initial and follow up 
assessments) 

Review and develop 

LNAAT process to engage 

all students. 

January 2017 

Literacy and Numeracy 
Team 
 
Executive Deans  
 
Heads of School 

Pathways Awarua 
Implemented 

Staff receive professional 

development to administer 

Pathways Awarua 

December 2016 

Literacy and Numeracy 
Advisor 
 
Community of Practice 
 
Literacy and Numeracy 
Champions 
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UCOL RESEARCH AND KNOWLEDGE TRANSFER STRATEGY  

2016- 2018 

 

 
Purpose 
 
Research leads to the discovery of new knowledge, shapes our understanding, and provides 
the basis for innovation and continual improvement both within academia and industry. 
Knowledge transfer is the sharing of this knowledge across all levels of the institution with 
our sector stakeholders and in particular the communities in which we deliver.  This research 
and knowledge transfer strategy refocuses our activities towards an institutional wide focus 
on research and knowledge transfer, as we seek to position ourselves as active researchers 
and experts with a high profile as knowledge sharers within the Tertiary Education Sector, 
Industry and Communities.  UCOL seeks to continue to develop the contributions applied 
research and knowledge transfer are making to UCOL and to our local and national 
economies.  A research and knowledge transfer culture contributes to UCOL’s vision “To 
inspire students, business and community to success” and mission “Develop great 
graduates who make a difference wherever they work in the world”.  
 
UCOL remains committed to supporting applied research and knowledge transfer across the 
institution, and to supporting staff to actively engage in high quality research which informs 
the delivery of academic programmes, professional and vocational practices, and the 
development of mutually beneficial collaborations with both public and private sector 
organisations.  
 
 
Objectives and Measurement 
 
Significant progress in research activity and knowledge transfer has occurred within the 
institution which is contributing to a creative and inspiring culture at UCOL.  This progress 
now forms the basis for an increased focus on research and knowledge transfer going 
forward.  Research informs teaching and industry practices and curricula development and 
will have targets that meet expected requirements of the ITO sector by NZQA.  Knowledge 
transfer facilitates the dissemination of knowledge, expertise and skills within a project itself 
and is not necessarily attached to an academic research output requirement 
 
The NZQA Definition of Research and Expectations can be seen in Appendix 1.  The UCOL 
target for 2016 is that 65% of staff teaching in degree programmes will be engaged in 
research; and in 2017-2018 70% of staff teaching in degree programmes will be engaged in 
research.  For each degree, the research plans will be developed that show the increased 
outputs from each team that reflect the targeted level of engagement, and will focus towards 
an increase in peer reviewed research. In recognition that expertise also exists at UCOL 
within non-degree programmes, a research/knowledge transfer plan will be developed for 
non-degree staff.  These plans will clearly demonstrate how research or knowledge transfer 
informs our curricula, how this contributes to teaching and learning, and the knowledge 
transfer to industry. Study for a higher degree is included as research engagement and 
indicated as this in the plan.  UCOL aims to continue to develop the research and knowledge 
transfer links with relevant industry.  
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Strategy Principles 
 
The following six key principles inform the Research and Knowledge Transfer Strategy going 
forward 

 
1. UCOL endorses the requirement of the Education Act 1989 s254 (3a) that degree 

programmes should be delivered mainly by people engaged in research.  Accordingly, 
UCOL seeks to provide an environment where degree teaching staff are: 

 
i. Actively engaged in research; and 
ii. That this research actively informs the teaching process. 
 
UCOL also recognise the value of the transfer of tangible and intellectual property, 
expertise, learning and skills between research conducted by both academics and the 
non-academic community.  It’s also well recognised as an important return on New 
Zealand’s investment in academic research, one that provides a significant driving force 
for enhancing economic growth and societal wellbeing.  For UCOL, knowledge transfer is 
a way of gaining new perspectives on possible directions and approaches for research. 
This two-way exchange element of knowledge transfer is at the heart of successful and 
sustainable collaboration. 

 
2. That a centralised fund is held by the Executive Director of Education and Applied 

Research, where there will be financial accountability.  The Faculty Executive Deans will 
be responsible for supporting staff with applications for research grants to enable 
research outputs that aligns to the following: 

 
i. that research is being used to inform teaching and learning practices; 
ii. That the majority of staff teaching in degrees are involved in research; and 
iii that research links to industry relevance and knowledge transfer. 
 

3. UCOL’s Research & Knowledge Transfer Policy highlights the role of applied research 
as well as knowledge transfer activities as the foundation of UCOL’s research activity 
whereby these foundations inform professional and vocational practice, and enjoys a 
synergistic interface with business and industry with mutually beneficial outcomes. 

 
4. The priority for research funding will be given to research which either supports the 

delivery of existing degrees or supports the case for approved plans for the development 
of new degrees.  Priority will also be given for team and/or interdisciplinary based 
research that develops identified areas of specialisation within UCOL and research that 
informs our curriculum.  

 
5. Co-ordination of research and knowledge transfer activities within UCOL will meet the 

requirements of our Academic Quality Management System approved by Academic 
Board which is designed to enable the organisation to meet both Self-Assessment 
leading to External Evaluation and Review (SA and EER) and the Institutes of 
Technology and Polytechnics of New Zealand (ITPNZ) Academic Quality Standard for 
research.1 

 
 

                                            
1 While UCOL is operating in the Self- Assessment leading to External Evaluation and Review environment, it 

has chosen to maintain the use of the AQMS referenced against the Academic Quality Standards developed 
by ITPNZ.   
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6. While the imperative of an active research and knowledge transfer culture for accredited 

quality status is acknowledged as a key driver for research/knowledge transfer activity at 
UCOL, the intrinsic value of a research culture in enhancing students’ learning, 
enhancing the reputation of the institution as a whole and increasing the attraction of 
UCOL employment for academics are also acknowledged. 

 
 
Strategy Actions 
 
The following existing and new actions have been/will be implemented to achieve the targets 
established in this Research and Knowledge Transfer Strategy: 
 

 
1. Responsibility for the implementation of the Research and Knowledge Transfer Strategy 

in relation to each faculty, including all degree and non-degree programmes 
participating in knowledge transfer activities, and reporting against the key performance 
indicators, rests with the Executive Deans of Faculties.  For degrees, the Executive 
Deans are also responsible for ensuring research is embedded into the job descriptions 
of degree teaching staff; research KPIs are included in the annual performance plans for 
degree teaching staff; and that key staff have time allocated in their workloads for 
research activities. For non-degree programmes, the Executive Deans are also 
responsible for ensuring knowledge transfer activities is embedded into the job 
description as a recognised activity.  

 
2. Every degree programme will have a designated research leader to mentor research 

activities, stimulate team work, align research proposals with potential funding sources 
and industry/business needs and contribute to the work of the research & knowledge 
transfer committee.  

 
3. Faculty with a knowledge transfer focus will have a designated knowledge transfer 

leader to mentor these activities, stimulate team work, align knowledge transfer with 
potential funding sources and industry/business needs and contribute to the work of the 
research and knowledge transfer committee.  

 
4. Each degree programme will develop an annual research plan, in consultation with the 

Executive Dean, and these plans will be published on the intranet following approval 
from the UCOL Research Committee.  A research plan will also be developed that 
incorporates all planned research for non-degree programmes across UCOL. 
Completions against agreed annual research plans must be reported at the end of each 
academic year and will also be published on the intranet.  

 
5. Non-degree knowledge transfer activities (not academically researched based) may 

develop an annual activity plan in consultation with the Executive Dean, however, these 
activities are not a mandatory requirement for these programmes.  Where a plan is 
developed, they will be published on the intranet following approval from the UCOL 
Research Committee. 

 
6. Staff undertaking approved research or knowledge transfer,  in consultation with their 

Executive Dean, will be eligible to apply for funding from a research discretionary fund, 
administered by the Director of Education and Applied Research, and will explore 
external funding opportunities.  Executive Deans will work with research leaders and 
teams to allocate resources to support the agreed research, with a focus on achieving 
UCOL’s Strategic Story and Research Strategy Principles. 
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7. Faculties are encouraged to use a team focus for research and knowledge transfer 

activities in clusters, across subject disciplines.  Focus on cross-degree and cross-
faculty research will also promote research and knowledge transfer throughout UCOL 
and will create critical mass and a clear research focus. 

 
8. The research and knowledge transfer committee, identified sub-committees and 

research and knowledge transfer leaders, will be supported by the work of a designated 
research administrator.  
 

9. Research and knowledge transfer will be promoted through regular activities such as the 
Research Power Hour and staff development events which provide opportunities to 
showcase UCOL’s research outcomes as well as external research. Executive Deans 
can recommend rewards for staff making significant research contribution including 
nomination for staff research awards.  
 

10. Research and knowledge transfer will be encouraged and promoted through both formal 
and informal research mentor schemes aimed at developing staff research capability 
and collaboration. This approach will utilise the availability of staff with higher 
qualifications, and their research expertise and knowledge, to benefit staff in faculties 
and departments across UCOL. UCOL also has the ability to access mentors from 
TANZ partners and other developing co-operations. 
 

11. Local, National and international research collaborations with researchers, academic 
institutions, along with community and industry organisations will be encouraged and 
promoted whenever possible.  

 
12. Research and knowledge transfer planning will recognised the role of UCOL Academic 

Staff as Dual-Professionals, as represented through research reflecting this through a 
focus on both applied industry and pedagogical research. 
 

13. Active involvement, as appropriate, in national bodies which focus on research and 
knowledge transfer, international links and publications will be supported. 

 
14. UCOL will actively profile and celebrate its research and expert staff, research and 

knowledge transfer outcomes, showcasing the benefits of how these outcomes informs 
both educational and industry based practice at UCOL. 

 
 
 
 
Table 1. UCOL Action Plan for achieving the Actions outlined in the UCOL Research  

                Strategy 2016-2018 
 

 

Strategy Actions Responsibility Resources Success Indicator 

1. Staff are actively engaged in 
research and knowledge transfer, 
focused on both pedagogical or 
industry based activity.  

Research and 
knowledge 
transfer plans 
identify staff 
engagement and 
how research 
and knowledge 
transfer informs 
our curricula and 

Research Leaders, 
Executive Deans & 
Director of 
Education and 
Applied Research 

Nil All staff involved in 
research and/or 
knowledge transfer 
have approved annual 
research plans 
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Strategy Actions Responsibility Resources Success Indicator 

its relevance to 
industry. 

2. Investigating the feasibility of 
UCOL to obtain new forms of 
funding for research activity  

To adopt the 
NZQA definition 
of research and 
better 
understand the 
benefits of PBRF 
(Performance 
Based Research 
Funds). 
 
To explore other 
sources of 
funding in 
conjunction with 
industry 
research/knowle
dge transfer 
partnerships 

Academic Board 
delegation to the 
Research 
Committee 
 
 
 
Executive Director 
of Education and 
Applied Research 
and Executive 
Deans 

$12500 for 
ROMs and 
$350 PCM 
fee 

 
 
 
 
 
TBA 

UCOL staff have a clear 
understanding of the 
NZQA research 
definition and 
requirements, UCOL 
understands the 
benefits of moving into 
PBRF environment and 
makes a decision 
whether it is eligible or 
not. 
 
New funding sources for 
research and 
knowledge transfer 
projects. 

3. UCOL builds a stronger reputation 
for research and knowledge 
transfer 

To identify new 
initiatives with 
allocated 
resources 
internally and 
externally to 
UCOL 

Executive Deans 
and Executive 
Director of 
Education and 
Applied Research 

Through PD 
allocation 
and special 
projects 

UCOL prioritises key 
projects and resources 
to increase the 
presence of research 
and knowledge transfer 
which brings value to 
our programmes and 
industry 

4. Explore research and knowledge 
opportunities in collaboration with 
industry and aligned to UCOL’s 
strategic Story and Research and 
Knowledge Transfer Strategy 
Principles 

Identify areas to 
target for the 
development of 
UCOL research 
specialisations, 
in collaboration 
with industry – 
this is reflected 
in research 
plans and 
research reports. 

Executive Deans 
and Director of 
Education and 
Applied Research 

Nil Focussed research & 
knowledge transfer 
project teams identified 
and functioning 

5. Focus on the development of 
research capability of UCOL staff. 

Implement 
formal research 
mentoring and 
professional 
development 
programme to 
develop 
research 
capability of 
UCOL staff.  

Executive Deans 
and Director of 
Education and 
Applied Research 

Nil All emerging research 
staff have an identified 
research mentor 

6. A regular communication plan on 
research impact and knowledge 
transfer our UCOL social media 
site and publications 

To ensure that 
the research 
culture is evident 
to all staff. 
To ensure that 
changes to 
curricula are 
connected to 
research 
outcomes 
/knowledge 
transfer. 
Communication 
plan focuses on 

Director of 
Education and 
Applied Research 
& Director, 
Communications 

Nil Standalone research 
website, directory of 
expertise established 
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Strategy Actions Responsibility Resources Success Indicator 

celebrating our 
research 
success and 
profiles our 
research 
capability.  

7. Strengthen our participation in 
National bodies, such as NZACE 
and  Ako Aotearoa, in their 
publication fora 

Corporate 
membership of 
NZACE 
National 
Executive of 
NZACE 
Staff 
membership in 
Ako Aotearoa  

Executive Director 
of Education and 
Applied Research 
and Executive 
Deans 
 
 
Appropriate staff 

$500 
 
Conference 
attendance 
from PD 
budgets. 

Presentations and 
publications with 
National bodies, such 
as in NZACE. Culture of 
work based learning 
research which informs 
teaching 
 

8. Promote and celebrate research 
staff and their activities, including 
profiling research applications for 
both education and industry. 

Internal and 
external 
promotion of 
research 
activities 

Staff 
Executive Deans 
Research 
Committees 
UCOL 
Communications 
Team 

Existing Visibility of UCOL 
researchers internally 
through SharePoint 
Media releases 
regarding achievements 
National profiling of 
UCOL researchers and 
their projects. 
Industry awareness of 
UCOL’s research 

 
 
 
Relevant Legislation 
 Human Rights Act 1993 
 Privacy Act 1993 
 Health Information Privacy Code 1994 
 Code of Health and Disability Services Consumer’s Rights 1996 
 Animal Welfare Act 1999 
 
Related Documents 
 Academic Statute 2016 
 Research and Knowledge Transfer Policy 
 Ethics Policy and procedures (being developed) 
 Academic Quality Management System (AQMS) 2010, Section 11 
 A02-G02 Intellectual Property – Student Guidelines 
 A10-R01 Code of Ethical Conduct for Research and Teaching Involving Humans 

as Research Participants 
 A10-G01 Information on Doing Research 
 A10-F01 Application for Research Approval Form 
 A10-G03 Research Reporting Guidelines 
 A10-G04  Lecturers Guidelines for Student Research Projects  
 A10-P02 Use of Live Animals for Teaching and Research Policy 
 A10-R04 Use of Live Animals for Teaching and Research Procedure 
 H02-P04A Intellectual Property Employees’ Policy 
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Appendix 1 – NZQA Definition of Research and Expectations 
 
 

Source:  
NZQA Degrees and Related Qualifications – Guidelines for Programme Approval and 
Accreditation to Provide Programmes for Tertiary Institutions other than Universities.  
Version 1.0, July 2014 

 
Defining research  
The type of research undertaken by people engaged in research will be relevant to the 
nature of the degree.  A professional or applied degree may well have a greater focus on 
applied research, while a theory-based degree could result in more theoretical, strategic and 
scholarship type of research.  
 
The official New Zealand definition of research2 applies to the Guidelines.  
 
‘Research is original investigation undertaken in order to contribute to knowledge and 
understanding and, in the case of some disciplines, cultural innovation or aesthetic 
refinement’.  
 
It typically involves enquiry of an experimental or critical nature driven by hypotheses or 
intellectual positions capable of rigorous assessment by experts in a given discipline.  
 
It is an independent3, creative, cumulative and often long-term activity conducted by people 
with specialist knowledge about the theories, methods and information concerning their field 
of enquiry. Its findings must be open to scrutiny and formal evaluation by others in the field, 
and this may be achieved through publication or public presentation.  
 
In some disciplines, the investigation and its results may be embodied in the form of artistic 
works, designs or performances4.  
 
Research includes contribution to the intellectual infrastructure of subjects and disciplines 
(e.g. dictionaries and scholarly editions).  It also includes the experimental development of 
design or construction solutions, as well as investigation that leads to new or substantially 
improved materials, devices, products or processes.’ 
 
Research areas vary considerably in degrees and can include a wide scope of subject 
areas, examples include: computer and information sciences, small business management, 
early childhood education, nursing, sport and exercise science, animation, screenwriting, 
construction technologies, and manufacturing processing5. 
 
Research areas will also cover ‘research that maintains, advances, and disseminates 
knowledge and develops intellectual independence, and assists the application of 
knowledge regarding āhuatanga Māori (Māori tradition) according to tikanga Māori (Māori 
custom)6 including te reo Māori, wairuatanga, and hauora.  
 

                                            
2 Performance-Based Research Fund Quality Evaluation Guidelines 2012 - Tertiary Education Commission Te 

Amorangi Mātauranga Matua. 
3 The term ‘independent’ here should not be construed to exclude collaborative work 
4 Investigation and its results may also be embodied in the form of inventions or programmes, or technical reports 
5 Clinical trials, evaluations and similar activities will be included where they are consistent with the definition of 

research.   
6 As per the definition of a wānanga in the Education Act 1989.  
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What is excluded from research7?  
 
‘The following activities are excluded from the definition of research except where they are 
used primarily for the support, or as part, of research and experimental development 
activities:  
 

 preparation for teaching  

 the provision of advice or opinion, except where it is consistent with the definition of 
research  

 scientific and technical information services  

 general purpose or routine data-collection  

 standardisation and routine testing (but not including standards development)  

 feasibility studies (except into research and experimental development projects)  

 specialised routine medical care  

 the commercial, legal and administrative aspects of patenting, copyrighting or 
licensing  

 routine computer programming, systems work or software maintenance (but note that 
research into and experimental development of, for example, applications software, 
new programming languages and new operating systems is included)  

 Any other routine professional practice (e.g. in arts, law, architecture or business) 
that does not comply with the definition8.  

 
The definition of research given above is specifically intended to be a broad characterisation 
that includes original investigation of a professional and applied nature’.  
 
Peer scrutiny  
Peer scrutiny in the Guidelines refers to the quality assurance of the research undertaking by 
others of an equal or higher status who are engaged in a field similar to that of the inquiry. 
Such scrutiny will be conducted in a manner which will not undermine intellectual property 
rights or commercial sensitivity. 
 
NZQA will take into account factors including:  
 

 the core discipline(s) of the degree and the current level of national and international 
research in these disciplines  

 how the research-active staff engaged in teaching and/or supervising learners’ 
research demonstrate they are qualified in the field they intend to teach and/or 
supervise  

 the involvement of staff engaged in research in qualifications upgrading, and  

 the extent of involvement of individual staff members in teaching the degree 
programme.  

 
 
 
 
 

                                            
7 Performance-Based Research Fund Quality Evaluation Guidelines 2012 – Tertiary Education Commission Te 

Amorangi Mātauranga Matua 
8 Clinical trials, evaluations and similar activities will be included where they are consistent with the definition of 

research.   
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NZQA’s expectations  
 
NZQA expects that the research activity and culture would increase with the level of degree 
programmes, and be clearly demonstrated. In all cases, it is expected that research will be 
exposed to peer scrutiny and its outputs recorded in an appropriate form.  
 
NZQA expects that, collectively, staff engaged in research, teaching degree programmes, 
will:  
 

 be engaged in a variety of research context(s) and activity(ies)  

 separate the maintaining of professional currency from active research9  

 have sufficient time and support from the institution to conduct the research 
programme  

 conduct all research activities in accordance with recognised ethical standards.  
 
In the event of any growth or turnover of the teaching staff, it is also NZQA’s expectation that 
the institution will recruit mainly research-active staff and/or will be committed to undertake 
up skilling of newly appointed staff over an appropriate period of time. 
 
 
List of research output types10  
 
Research outputs may be one of the following types:  
 

 Artefact/Object/Craftwork  

 Authored Book  

 Awarded Doctoral Thesis  

 Awarded Research Master’s Thesis  

 Chapter in a Book  

 Commissioned Report for External Body  

 Composition  

 Conference Contribution  
o abstract  
o full conference paper  
o conference paper in published proceedings  
o poster presentation  
o oral presentation  
o other  

 Confidential Report for External Body  

 Discussion Paper  

 Design Output  

 Edited Book  

 Exhibition  

 Film/Video  

 Intellectual Property (e.g. patent, trademark)  

 Journal Article  

                                            
9 Maintaining professional currency alone is not considered as being research-active, but active research can 

contribute to maintaining professional currency.   
10 Performance-Based Research Fund Quality Evaluation Guidelines 2012 – Tertiary Education Commission Te 

Amorangi Mātauranga Matua. 
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 Literary translations, where these contain significant editorial work in the nature of 
research  

 Monograph  

 Oral Presentation  

 Performance  

 Scholarly Edition  

 Software  

 Technical Report  

 Working Paper  

 Other Form of Assessable Output (including but not limited to book reviews, 
magazine articles, new materials, structures, devices, images, products, buildings, 
food products and processes, published geological and/or geomorphological maps, 
and explanatory texts).  
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1. CONTEXT 
 

1.1 Introduction 
All UCOL’s goals are aligned with the New Zealand Government’s expectations for tertiary institutions, 

including fostering positive relationships and the pursuit of opportunities through partnerships. 

UCOL’s vision is to inspire students, businesses and communities to prosper, grow and innovate.  The 

positive impact key stakeholders have in assisting UCOL with this Vision is a driving force behind this 

Stakeholder Engagement Framework.   

UCOL is committed to establishing and maintaining excellent stakeholder engagement that aligns 

UCOL’S business and programmes to industry needs.  The relationships we foster and develop with all 

stakeholders are critical to UCOL’S growth and market share in a competitive tertiary environment. 

The UCOL Stakeholder Engagement Framework 2015 – 2018 presents a broad structure through which 

to understand the context and scope of stakeholder engagement across UCOL.  With this framework, 

engagement will be better coordinated and embedded in the organisation and its strategic direction. 

 

1.2 Purpose 
The Framework is to be used to: 

 Develop and co-ordinate UCOL’s stakeholder engagement strategies. 

 Establish UCOL’s values and behaviours for stakeholder engagement within a regional context. 

 Represent a UCOL wide view of stakeholder engagement that co-ordinates effort and resources 

across UCOL and which contributes to the achievement of our KPI’s. 

 

2. STRATEGIC ALIGNMENT 
 

UCOL acknowledges the importance of Stakeholder Engagement and has a strategic goal of working 

collaboratively with key stakeholders to find unique solutions and mutually beneficial outcomes.   

This goal ensures that UCOL actively contributes to and collaborates with stakeholders on matters 

relating to its function; and to perform its function in a way that is efficient, effective and responsive. 

The outcomes of collaboration with key stakeholders are: 

 To assist Iwi achieve their economic development and education goals.  To do this UCOL 
must understand the needs of iwi in our Regions; 

 Schools and UCOL successfully transition students to further education, training or 
employment; 

 Industry supports the development of relevant programmes and contributes to existing 
programmes to maintain currency, ensuring UCOL graduates students with relevant skills for 
industry; 

 We provide the best possible student experience. 
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2.1 Cultural Shift 

CURRENT STATE FUTURE STATE 

Stakeholder relationships are managed locally 
at varying levels, with a lack of a coordinated or 
shared plan of engagement for UCOL. 

Stakeholder activities will be coordinated in the 
interests of UCOL as a whole.  This includes iwi, 
schools, industry, local and central government, 
and Alumni. 

UCOL’S profile is identifiable within some 
industries at a local level. 

UCOL will work together to increase UCOL’s 
reputation with its stakeholders across its 
regions. 

The majority of UCOL’S training is derived from 
nationally recognised qualifications. 

UCOL identifies unique market propositions 
through alignment with industry and employers 
to better determine and tailor its products.  
Note, Level 1 to 6 NZQA mandatory 
qualifications. 

UCOL’S ability to respond to market conditions 
needs to be more agile. 

UCOL has the organisational agility to respond 
to market conditions, and invest in new 
opportunities for greater market share. 

Work experience and vocational placements 
vary across UCOL curricula. 

UCOL connects learners with prospective 
employers as part of their studies.   

School relationships are managed locally and 
fragmented between departments 

Contact with Schools is coordinated and 
provides relevant programmes to students.   

Variable data available on UCOL’s graduate 
destination with stakeholders and the value 
they offer stakeholders. 

Industry values our graduates. 

 

 

3. THE FRAMEWORK 
 

The Framework proposes a system wide and coordinated approach to the identification and 

management of stakeholder activities – one which draws on organisational intelligence, capability and 

experience and drives a culture of commitment and collaboration to achieve UCOL’s outcomes. 

 

3.1 Definition of Stakeholder Groups 
UCOL interacts with a broad range of stakeholders.  In broad terms, stakeholders are iwi, industry, 

employers, schools, local and central government, tertiary sector, our staff and students and Council.   

Industry and employers have a key role to play in economic development and as stakeholders they 

are growing in importance.   Industry and employers interact within the labour market in different 

ways.  As a sub-set of an industry, employers contribute to the labour market and employ staff within 

job roles defined by an industry sector.  Industries, while made up of employers, are defined as those 

organisations and institutions that support employers through advocacy roles.  They may include 

industry associations, regulators and ITO’s. 
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3.2 Co-ordinated Effort by Organisational Tiers 
The Framework represents organisational tiers across UCOL.  Identifying and describing these tiers 

helps determine appropriate and desired levels of engagement.  These tiers help to outline the type 

of organisational responsibilities at a role and individual level. 

ORGANISATIONAL TIERS TIERS ACTIVITY/ROLE 
STAKEHOLDER GROUPS 

(EXAMPLES) 

UCOL Council sets the strategic 
direction. 

 Profile and advocate the role 
of UCOL within Government, 
community, industry and 
business groups 

 Confirm current philanthropy 
and investment opportunities 
for UCOL 

 Identify new business 
opportunities for further UCOL 
investigation 

 Advocacy at national level e.g. 
via Chairs of ITP. 

 Leverage personal professional 
networks to enhance UCOL’S 
positioning.  

 Ministers 

 Government Departments 

 Local Authorities @ 
governance level 

 Philanthropic members of the 
community 

 Council Honours recipients 

UCOL Management 
UCOL Managers influence the 
regions and drive investment 
and strategic opportunities for 
the business. 
 

 Coordinates strategic 
engagements with key 
stakeholder groups including 
the allocation of key 
relationship management 
roles 

 Shares business intelligence, 
tools, systems and processes 

 Supports and influences 
central government to 
improve engagement and 
investment with industry and 
employers. 

 Local government 

 Central government agencies 
Large employers 

 Chambers of commerce 

 Industry associations 

 ITP’s 
 
 
 
 
 
 
 

UCOL Faculties 
UCOL Faculties and campuses 
manage the day to day 
relationships with employers 
and industry groups 

 Localised industry engagement 
strategies are targeted and 
focused on employers and 
industry groups and 
organisations 

 Industry and employer 
engagement activities are 
coordinated for multiple 
regional delivery locations 

 Strong relationships are 
maintained with employers for 
the benefit of UCOL learners 
and programmes  

 Alumni that strengthen UCOL’S 
learner retention strategies 
are maintained and developed 
 

 Employers 

 Job services in New Zealand 

 Community groups 

 ITO’s 

 Industry associations 

 Schools 
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3.3 Engagement Tools 
The engagement tools available to this Framework help to understand why stakeholder engagement 

is important within UCOL.  An effective stakeholder engagement programme will utilise consistent and 

coordinated processes.  To support the various states of the process a number of tools are provided 

as Appendices with the aim of developing targeted and effective engagement strategies. 

 

TOOL DESCRIPTION 

Appendix A – Part A and Part B 
Stakeholder Analysis Tool 

This tool is designed to assist staff to identify 
stakeholder groups and their level of interest and 
influence on UCOL.  This tool is to be used in 
conjunction with Appendix B – Engagement Action 
Plan. 

Appendix B 
Engagement Action Plan 

This tool is to assist developing a plan of engagement 
that establishes the basis for the relationship, why the 
engagement is important to the business, how it is 
measured for success and who is responsible for the 
engagement.  This tool is to be used in conjunction 
with Appendix A – Stakeholder Analysis Tool. 
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Appendix A:  Stakeholder Analysis Tool – Part A 
To define our stakeholders in relation to UCOL’S business, the following Stakeholder Analysis Tool is 

used.  The tool represents four (4) levels of engagement. 

Describing these levels of engagement helps define engagement effort required by various 

organisational tiers. 

The levels of engagement should assist UCOL in the identification and management of relationships.  

Planning of engagement using this tool focuses resources and helps provide guidance for the type of 

engagement actions required.  This tool is to be used in conjunction with Appendix B. 

LEVELS OF ENGAGEMENT 

 1. INFORM 2. CONSULT COLLABORATE PARTNER  

Stakeholder 
participation 
goal 

To provide 
stakeholders 
with balanced 
and objective 
information to 
assist with 
understanding 
the issue, 
alternatives, 
opportunities 
and /or 
solutions 

To obtain 
stakeholder 
feedback on 
analysis, 
alternatives 
and/or 
decisions 

To work directly 
with stakeholders 
throughout a 
process to ensure 
concerns and 
aspirations are 
consistently 
understood and 
considered 

To partner with the 
stakeholder for 
each aspect of the 
decision including 
the development of 
alternatives and 
the identification of 
the preferred 
solution 

 

Promise to 
our 
stakeholders 

We will keep 
you informed 

We will keep 
you informed. 
We will listen to 
you and 
acknowledge 
your concerns 
and aspirations, 
and provide 
feedback on 
how your input 
influenced the 
decision 

We will look to you 
for advice and 
innovation in 
formulating 
solutions and 
incorporate your 
advice and 
recommendations 
into the decisions 
to the maximum 
extent possible 

We will look to you 
for advice and 
innovation in 
formulating 
mutually beneficial 
solutions and 
incorporate your 
advice and 
recommendations 
into the decisions 
to maximum extent 
possible 

 

Example 
techniques 

Newsletter Industry 
advisory groups 
Industry panels 

Agreements of 
mutual or direct 
benefit to UCOL  
 

Formal MoU 
including 
partnering 
arrangements with 
mutual business 
benefits 
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Appendix A:  Stakeholder Analysis Tool – Part B 
This tool is designed to assist UCOL to map stakeholder groups and assign levels of accountability 

against the levels of engagement. 

The tool may be used to support areas of the business, including: 

 UCOL Council  

 CE and leadership team 

 Faculties 

 

 Questions which have been considered when populating this tool: 

 

1. Who are the stakeholders? 

2. What are the objectives of engagement? 

3. What are the opportunities/benefits of engaging? 

4. What are the risks of engaging or not engaging? 

 

COLLABORATE PARTNER 

These groups have high levels of influence with 
UCOL so early inclusion should be sought.   
 
 
 
 
 

  

  

These groups have high levels of influence with 
UCOL and a great deal to contribute, lose or 
gain so early inclusions should be sought 
 
 
 

  

INFORM CONSULT 

These groups will watch with mixed levels of 
interest.  Unlikely to exert influence unless 
stirred 
 

  

These groups will watch with interest and may 
seek involvement 
 
 
 
 
 
 
 

 

      Low       High 

 

Le
ve

l o
f 

In
fl

u
en

ce
 

 

Level of Interest 
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Appendix B:  Engagement Action Plan 

The Engagement Action Plan is intended to be used with Appendix A – Stakeholder Analysis 

Tool. 

The following is an example of how an engagement plan may be structured.  An engagement 

action plan should relate to the achievement of corporate and regional operational plans.  

This will enable users to plan the engagement required to support the achievement of 

business unit objectives. 

COLUMN HEADINGS FOR ACTION PLAN DESCRIPTION / QUESTIONS 

1. Stakeholder group Name the stakeholder group 

2. Stakeholder Name the stakeholder 

3. Purpose and Benefits Why are you engaging? 

4.  Activity How will you engage? 

5. Key account manager Who is going to do it? 

 

Engagement should be recorded using UCOL’s CRM system wherever possible, alternatively 

through the Stakeholder Engagement Log found on the Teams Portal 

http://teams.ucol.ac.nz/business/corpsys/Working%20Documents/Forms/AllItems.aspx 
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